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Pro-Social skills
 

Overview

Definition

Pro-social skills help adolescents get along with others and navigate difficult social situations 
in positive ways. 

Relevance

Youth in contact with the juvenile justice system often display difficulties in regulating and 
controlling impulsive behavior and solving problems. Improving pro-social skills will help 
them to more appropriately manage themselves and their environment.

Goals

Better social interactions, self-control, and problem solving. 

Pro-Social Skill Set

	 Social Interaction Skills

	 Self Control/Anger Management Skills

	 Problem Solving/Conflict Resolution Skills
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Abstract:

INTERESTING FACTS

AGGRESSION REPLACEMENT TRAINING 
(ART)
 
						     Skill-training curriculum for youth 
ages 12-18 who display chronically 
aggressive and anti-social 
behaviors.

Abstract:

Aggression Replacement Training (ART)1 is designed to alter the behaviors of chronically 
aggressive youth, reduce anti-social behaviors, and offer alternatives of pro-social skills. 
The curriculum consists of three interventions: skillstreaming (pro-social behavioral skills 
training), anger control training, and moral reasoning training. 

ART consists of 30 hours of coursework designed to be taught in 10 weeks, during which 
participants attend three 1-hour sessions per week, one session for each of the three 
interventions.

ART may be conducted in a small group setting in probation departments, community-
based programs, and residential facilities. Skillstreaming uses several learning techniques to 
teach pro-social skills, including modeling, role-playing, performance feedback, and transfer 
training; anger control training uses a five-step sequence of behaviors to teach anger 
replacement skills; and moral reasoning training uses guided group discussions and debates 
of moral dilemmas to facilitate mature moral reasoning and correct antisocial thinking.

Training is offered but not required to facilitate ART groups or purchase materials. 
Curriculum materials include facilitator manuals/books; student manual, handouts, cue 
cards, and skillstreaming training video; and a facilitator training video. Assessments for 
aggressive tendencies and thinking errors are also available. 

The ART curriculum is listed in two registries, as specified in Appendix A. ART has been 
found to reduce felony recidivism when delivered competently,2 improve anger control, 
reduce the frequency of acting-out behaviors, and increase the frequency of constructive, 
pro-social behaviors.3

Aggression Replacement Training (ART) was developed 
for delinquent youth in correctional facilities by 
Arnold Goldstein and Barry Glick in 1987 (and 
later in 1998 in collaboration with John Gibbs).

INTERESTING FACTS

 Pro-Social Skill Set

 Moral Reasoning Skill Set
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Objectives:

Participants will:

	 Improve social skills competence,
	Become empowered to modify anger responsiveness, 
	 Increase moral reasoning maturity, and 
	 Use their ART skills in the real world.

 
Components:

ART interventions include:

1)	 Skillstreaming – Teaches youth 50 pro-social behavioral skills in six skill groups:

1.	 Beginning social skills 

2.	 Advanced social skills 

3.	 Skills for dealing with feelings 

4.	 Alternatives to aggression 

5.	 Skills for dealing with stress 

6.	 Planning skills 

2)	 Anger Control Training – Designed to help youth identify the causes, cues, and 
consequences of anger and aggression responses, and teaches them pro-social 
alternatives through the following sequence: 

1.	 Identifying triggers 

2.	 Identifying cues 

3.	 Using reminders 

4.	 Using reducers 

5.	 Using self-evaluation 

3)	 Moral Reasoning Training – Designed to help youth correct thinking errors and 
learn alternative ways of acting in different situations through group discussions 
and debates about moral dilemmas, and helps motivate youth to want to use the 
interpersonal and anger management skills learned in ART.

 
Training and materials:  

Training is offered but not required to facilitate ART groups or purchase materials. See 
Appendix B for more information about training, a list of materials, and associated costs.

 
Contact Information: 

The United States Center for Aggression 
Replacement Training (USCART): G&G Consultants, LLC:

Mark Amendola, L.S.W., B.C.D.
1511 Peach Street
Erie, PA 16501
Phone: (814) 480-5956
Fax: (814) 454-8670
Email: mamendola@uscart.org 
Website: www.uscart.org

Barry Glick, Ph.D.
106 Acorn Drive
Scotia, NY 12302
Phone: (518) 399-7933
Fax: (518) 384-2070
Email: artgang01@gmail.com
Website: www.g-gconsultants.org

Robert Oliver, Ed.D.
2825 State Street
Erie, PA 16501
Phone: (814) 874-6016
Email: roliver@uscart.org
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Abstract:

INTERESTING FACTS

ARISE Anger management lessons
 
						     Skill-training curriculum for youth 
ages 14-19 who display aggressive 
behaviors and anger.

The ARISE Anger Management Lessons curriculum is 
included in Book 1 of a four-book series, Work in 
Progress, which is part of the ARISE Independent Living 
Curriculum (also included in this Guide).

The ARISE Anger Management Lessons4 curriculum is designed to provide youth with the 
tools they need to manage aggressive behavior and anger. 

ARISE Anger Management Lessons consists of nine lessons designed to be taught in nine 
sessions of approximately 30-60 minutes each. The lessons are flexible to allow facilitators 
to plan individualized courses of study depending on youths’ ages and needs. 

ARISE Anger Management Lessons may be taught in probation departments, community-
based programs, and residential facilities. The curriculum is designed to be presented 
using an interactive group process format that includes role-playing, modeling, written 
assignments, group discussion, and assessment.

Training is offered but not required to facilitate ARISE Anger Management Lessons groups or 
purchase materials. Curriculum materials include an instructor manual, student workbook, 
and quizzes to evaluate learning.

The ARISE Anger Management Lessons curriculum has been evaluated but not listed in 
a registry. Internal evaluations have concluded that ARISE instructor training and youth 
curricula are effective. The evaluations assessed multiple dimensions, including ARISE’s 
training practices and effectiveness, the competency of ARISE certified instructors, and the 
satisfaction of youth participants and instructors.5

 Pro-Social Skill Set
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Objectives:

Participants will learn to:

	 Recognize impulses that lead to aggressive behavior and anger,
	 Control impulses and manage aggressive behavior and anger, and
	 Handle peer pressure.

 

Components:

ARISE Anger Management Lessons include:

1.	 Aggressiveness

2.	 Peer Pressure

3.	 Types of Anger

4.	 Avoiding Fights

5.	 Body Language

6.	 Bullies

7.	 Respect

8.	 Communication and Listening

9.	 Mediation 

Training and materials:  

Training is offered but not required to facilitate ARISE Anger Management Lessons groups or 
purchase materials. See Appendix B for more information about training, a list of materials, 
and associated costs.
 
Contact Information: 

ARISE Foundation
824 US Highway 1, Suite 240
North Palm Beach, FL 33408
Phone: (888) 680-6100
Fax: (888) 599-3750
Email: questions@ariselife-skills.org
Website: www.ariselife-skills.org
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Abstract:

INTERESTING FACTS

crossroads anger management 
						    

Skill-training curriculum for youth 
ages 14-21 who have difficulty 
controlling their behavior.

 
Since 1981, National Curriculum & Training Institute, 
Inc. (NCTI) has been developing criminogenic-
specific offender education curricula and staff 
development training for use in the criminal justice 
system, including juvenile courts.

The Crossroads Anger Management6 curriculum is designed to teach youth pro-social skills 
to deal responsibly with stress and frustration and provides opportunities for participants to 
learn and practice skills that allow them to control their behavior. 

The Crossroads Anger Management curriculum offers two coursework levels: Level I includes 
8 hours of classroom material designed to be taught in two 2-hour sessions per week for 2 
weeks (four sessions total) and Level II includes 12 hours of classroom material designed to 
be taught in two 2-hour sessions per week for 3 weeks (six sessions total). Level II includes 
all Level I material plus additional components.  

Crossroads Anger Management may be taught in probation departments, community-based 
programs, and residential facilities. The curriculum is designed to be presented using an 
interactive group process that addresses different learning styles. The learning process is 
designed to foster the practice of new skills, and provide support and feedback from peers 
and facilitator. The lessons are dynamic in nature and the facilitator can change activities to 
fit the specific needs of each group. 

Training, which is accredited by the American Probation and Parole Association (APPA), 
is required to facilitate Crossroads Anger Management groups and purchase materials. 
In addition to training, the National Curriculum & Training Institute (NCTI) provides 
facilitators with access to online support resources, teaching aids, technical assistance, 
and implementation consultation. Curriculum materials include a facilitator guide, student 
workbook (including a journal), and pre- and post-tests to assess participant learning.

Crossroads juvenile offender curricula have been internally evaluated tracking course 
completion rates and recidivism rates 12 months following completion of the course, and 
also meet NCJJ’s criteria for inclusion. 

 Pro-Social Skill Set
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Objectives:

Participants will:

	 Understand the influence that strong emotions have on their behavior,
	 Improve interpersonal communication skills,
	 Gain better self-control, and
	 Make a commitment to avoid the use of anger or violence to solve personal 

problems. 
 

Components:

Crossroads Anger Management includes:

Level I: 
	 Introduction; Agreements
	 Who are you? Why are you here?
	 Values, Attitudes, Behaviors
	 What is Violence?
	 Victimization
	 Stay in Control
	 Managing Emotions
	 Alcohol & Drugs
	 Time Out
	 Communication
	 Goals

Level II – includes Level I components plus the following:
	 Who is a Criminal?
	 Real Colors® Personality Instrument (Designed to teach participants to identify 

their own temperament or “color” and that of others, and develop more effective 
communication skills.)

	 Stress Test; Coping with Stress
	 Alcohol & Drugs (expanded in Level II)
	 Consequences
	 Problem Solving & Conflict Management
	 Muscle Relaxation
	 Expressing My Feelings

Training and materials:  

Training is required to facilitate Crossroads Anger Management groups and purchase materi-
als. See Appendix B for more information about training, a list of materials, and associated 
costs.

 
Contact Information: 

Jeff Koenig
National Curriculum & Training Institute, Inc.
319 East McDowell Road, Suite 200
Phoenix, AZ 85004
Phone: (800) 622-1644, Ext. 5236
Email: jkoenig@ncti.org or info@ncti.org   
Website: www.ncti.org
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Abstract:

INTERESTING FACTS

crossroads cognitive life skills 

Skill-training curriculum for youth 
ages 14-21 who display negative 
behaviors.

Crossroads® consists of a variety of cognitive-
based offender curricula directed toward changing 
behavior. The two Crossroads curricula most 
relevant to the Pro-Social domain are included in 
this section. 

The Crossroads Cognitive Life Skills7 curriculum is designed to help offenders learn 
competencies that enable them to function better within their environments. Participants 
are taught essential skills and alternative coping mechanisms that they can incorporate into 
their lives to help them achieve positive behavior changes that lead to pro-social, productive 
lives. 

The Crossroads Cognitive Life Skills curriculum contains 50 hours of classroom material 
designed to be taught in two 2-hour sessions per week, for 12 to 13 weeks (25 sessions 
total).

Crossroads Cognitive Life Skills may be taught in probation departments, community-based 
programs, and residential facilities. The curriculum is designed to be presented using an 
interactive group process that addresses different learning styles. The learning process is 
designed to foster the practice of new skills, and provide support and feedback from peers 
and facilitator. The lessons are dynamic in nature, and the facilitator can change activities to 
fit the specific needs of each group. 

Training, which is accredited by the American Probation and Parole Association (APPA), 
is required to facilitate Crossroads Cognitive Life Skills groups and purchase materials. 
In addition to training, the National Curriculum & Training Institute (NCTI) provides 
facilitators with access to online support resources, teaching aids, technical assistance, 
and implementation consultation. Curriculum materials include a facilitator guide, student 
workbook (including a journal), and pre- and post-tests to assess participant learning.

Crossroads juvenile offender curricula have been internally evaluated tracking course 
completion rates and recidivism rates 12 months following completion of the course, and 
also meet NCJJ’s criteria for inclusion.

	 Pro-Social Skill Set

	 Moral Reasoning Skill Set

		Workforce development
		 skill set

	 independent living skill set
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Objectives:

Participants will:

	 Realistically examine their positions in life,
	 Discover how their attitudes affect their behavior,
	 Understand the process that is necessary to change negative behavior,
	 Gain better self-control,
	 Establish goal-directed behavior patterns,
	 Practice and gain new life skills,
	 Make a personal commitment to be a law-abiding citizen, and
	 Gain critical cognitive thinking skills.

 

Components:

Crossroads Cognitive Life Skills includes: 

		  Introduction; Agreements and Objectives; Tell Your Story

		  What Has it Cost?; Contributing Factors; Thinking Report

		  Values, Attitudes, and Behavior; Trust; Who is a Criminal?

		  Alcohol & Drugs; Addiction; Substance Use/Abuse and Sexually Transmitted 	
	 Diseases; Consequences of Substance Abuse

		  Effects on the Family; Choices; Staying in Control; Responsibility; Freedom

		  Victimization; Good Communication; Conflict

		  Control and Success in Your Life; Real Colors® (Personality instrument 		
	 designed to teach participants to identify their own temperament or “color” and 	
	 that of others, and develop more effective communication skills.)

		  Upset/Angry; Goals; Accepting Yourself and Others; Accepting Your Mistakes

		  Personal Consequences; Relationships; Living in a Family; Discipline

		  Jealousy; Real Colors® Activity/Baffles, Admires, and Advertisement

		  What is Violence?; Time to Stop; Building Good Friendships

		  Wants vs Needs; Earning an Income; Financial Matters; Budgeting

		  Manners; Personal Appearance; Job Readiness Test; Job Interviews

		  Balancing Your Life; Time Management; The Future; A Five Year Plan 
 

Training and materials:  

Training is required to facilitate Crossroads Cognitive Life Skills groups and purchase 
materials. See Appendix B for more information about training, a list of materials, and 
associated costs.  
 
 
Contact Information:

Jeff Koenig
National Curriculum & Training Institute, Inc.
319 East McDowell Road, Suite 200
Phoenix, AZ 85004
Phone: (800) 622-1644, Ext. 5236
Email: jkoenig@ncti.org or info@ncti.org   Website: www.ncti.org 
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Abstract:

INTERESTING FACTS

Thinking for a change (T4C) 
						    

Skill-training curriculum for youthful 
offenders ages 10-18 who display 
criminogenic behaviors.

Thinking for a Change (T4C) was developed in the 
late 1990’s by Barry Glick, Jack Bush, and Juliana 
Taymans in cooperation with the National Institute 
of Corrections (NIC), specifically for use by 
corrections agency staff. Since its introduction in 
1997, T4C has been implemented with both juvenile 
and adult offender populations. 

The core of the Thinking for a Change (T4C)8 curriculum is a problem-solving component 
embellished by cognitive restructuring and social skills interventions. The three components 
are blended together in 22 weekly lessons of approximately two hours duration each. T4C is 
designed to be a close-ended group in which the lessons are sequential and all participants 
begin with Lesson 1 and proceed in order. In high turnover situations or situations where 
participants are moved to different facilities, they could enter a group in Lesson 10 or 
Lesson 16.

T4C may be conducted in probation departments, community-based programs, and 
residential facilities. The curriculum is taught in a small group setting and is designed to be 
flexible and meet individual program needs. Lessons include role-plays, problem scenario 
group discussions, reviews of previous lessons, and homework assignments that provide 
self-assessment information on each participant’s ability to problem solve. Participants 
practice applying problem-solving steps to problems in their own lives, both in class and as 
homework.

Training is offered but not required to facilitate T4C groups or acquire materials. All training 
and materials are available free of charge from the National Institute of Corrections (NIC). 
In addition, training programs throughout the United States offer fee-based training.
Curriculum materials include lesson plans, participant handouts, and participant self-
assessments. NIC also provides an online forum for discussing T4C.

The T4C curriculum has been evaluated with adults and meets NCJJ’s criteria for inclusion. 
Results of an evaluation with adults on probation show that new criminal offense rates for 
those who completed T4C were 33% lower than for the comparison group at three months 
or one year following completion.9

 Pro-Social Skill Set

 Moral Reasoning Skill Set
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Objectives:

The goal of T4C is to address diverse and multiple cognitive, social, and emotional needs to 
effect change in thinking so that behavior is positively impacted and the offender can then 
take charge of his/her life.  

Components:

T4C is designed to continue after Lesson 21, if needed and time permits. 

1)	 Cognitive Restructuring (Lessons 1-9) – Focuses on self-evaluation and self-
correction, and teaches offenders to self-reflect, to recognize underlying attitudes, 
beliefs, and feelings, and to change them when they are maladaptive.

		  Active Listening; Asking a Question; Giving Feedback

		  Our Thinking Controls How We Act; Paying Attention to Our Thinking

		  Recognizing the Thinking that Leads to Trouble

		  Finding New Thinking; Using Thinking Check-Ins 

2)	 Social Skills Training (Lessons 10-15) – Focuses on building social skills while 
continuing to strengthen and reinforce cognitive restructuring.

		  Knowing Your Feelings; Understanding the Feelings of Others

		  Responding to the Feelings of Others

		  Preparing for a Stressful Conversation; Responding to Anger

		  Dealing with an Accusation 

3)	 Problem Solving (Lessons 16-22) – Provides participants with tools they can use 
to more effectively “navigate their world” and avoid trouble. Concepts from Lessons 
1-15 continue to be practiced, integrated, and reinforced. 

		  Introduction to Problem Solving

		  Step 1—Stop and Think; Step 2—Problem Description; Step 3—Getting 		
	 Information to Set a Goal; Step 4—Choices and Consequences; Step 		
	 5—Choose, Plan, Do; Step 6—Evaluate

	 Self-Evaluation: What Else Do I Need    

Training and materials:  

Training is offered but not required to facilitate T4C groups or access materials. See 
Appendix B for more information about training and a list of materials.
 
 
Contact Information: 

Steve Swisher
Correctional Program Specialist
NIC Academy Division
791 Chambers Road
Aurora, CO 80011
Phone: (800) 995-6429, ext. 4416
Fax: (202) 365-4455
Email: sswisher@bop.gov
Website: www.nicic.org 
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Endnotes:

1	 Material in the Aggression Replacement Training (ART) profile was derived from three sources: 

	 G&G Consultants, LLC website www.g-gconsultants.org. (Information acquired October 29, 2007.)

	 Goldstein, A.P. and Glick, B. (1994). “Aggression Replacement Training: Curriculum and Evaluation.” Simulation 
and Gaming, 25 (1), 9-26. 

	 The United States Center for Aggression Replacement Training (USCART) website www.uscart.org. (Information 
acquired October 29, 2007.)

2 	 Barnoski, R. (2004). Outcome Evaluation of Washington State’s Research-Based Programs for Juveniles. Olympia, 
WA: Washington State Institute for Public Policy.

3 	 Goldstein, A.P. and Glick, B. (1994). “Aggression Replacement Training: Curriculum and Evaluation.” Simulation 
and Gaming, 25 (1), 9-26.

4 	 Material in the ARISE Anger Management Lessons profile was derived from the ARISE website www.ariselife-
skills.org. (Information acquired October 31, 2007.)

5 	 BMR Consulting, LLC. (2007). ARISE Life Management Skills Instructor Training for Intervention/Re-entry 
Programs for High-Risk Youth. OJJDP Grant #2005 JLFX 0013: Final Report. Arise Foundation. Retrieved January 
3, 2008 from www.ariselife-skills.org/Home/JuvenileJustice.aspx.

	 Carocco, N. (2007). Evaluation of the ARISE Foundation Life Management Skills Program Targeting High-Risk 
Youth in the District of Columbia. ARISE Foundation. Retrieved January 3, 2008 from www.ariselife-skills.org/
Home/JuvenileJustice.aspx. 

6 	 Material in the Crossroads Anger Management profile was derived from two sources: 

	 National Curriculum & Training Institute, Inc. (NCTI) website www.ncti.org. (Information acquired October 31, 
2007.)

	 NCTI Crossroads Youth Programs Catalog. (2006). Phoenix, AZ: National Curriculum & Training Institute, Inc.

7 	 Material in the Crossroads Cognitive Life Skills profile was derived from two sources: 

	 National Curriculum & Training Institute, Inc. (NCTI) website www.ncti.org. (Information acquired October 31, 
2007.)

	 NCTI Crossroads Youth Programs Catalog. (2006). Phoenix, AZ: National Curriculum & Training Institute, Inc.

8 	 Material in the Thinking for a Change (T4C) profile was derived from three sources: 

	 The National Institute of Corrections website www.nicic.org/Library/016672. (Information acquired November 7, 
2007.)

	 Bush, J., Glick, B., and Taymans, J. (2002). Thinking for a Change: Integrated Cognitive Behavior Program. 
Washington, DC: The National Institute of Corrections. 

	 Florida Department of Juvenile Justice website www.djj.state.fl.us/faith/Cognitive-Behavioral_Therapy.html. 
(Information acquired November 7, 2007.)

9 	 Golden, L. (2002) Evaluation of the Efficacy of a Cognitive Behavioral Program for Offenders on Probation: 
Thinking for a Change. Dissertation: University of Texas Southwestern Medical Center at Dallas.
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moral reasoning skills
 

Overview

Definition

Moral reasoning skills help adolescents recognize thought processes that rationalize negative 
behaviors and understand how their thinking, values, and choices affect their behaviors.

Relevance

Anti-social attitudes, values, and beliefs are directly related to criminal behavior. Teaching 
juvenile offenders to identify and replace pro-criminal thinking and behavior with pro-social 
thinking and behavior has been shown to reduce criminal behavior. 

Goal 

Making the right decisions for the right reasons. 

moral reasoning Skill Set

	 Connecting Thoughts and Actions

	 Pro-Social Ways of Thinking and Behaving
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Abstract:

INTERESTING FACTS

corrective actions  
journal system
 
						     Skill-training interactive journal 
system for youth ages 16 and older 
who display criminogenic thinking, 
values, and behaviors.

Abstract:

The Corrective Actions Journal System1 is designed to expose the self-destructive “con 
game” that encourages criminogenic thinking and behaviors, and encourage participants to 
develop a system of pro-social values and strategies that lead to responsible thinking and 
behaviors. The Interactive Journal System is a structured and experiential process designed 
to motivate and guide participants toward positive life changes and divert them from a 
criminogenic lifestyle. The Corrective Actions Journal System includes four Student Journals: 
The Con Game, Values for Responsible Living, Thinking Errors, and My Change Plan.

The Corrective Actions Journal System supports a wide range of treatment programs and 
behavior modification modalities, and provides opportunities for youth to identify their 
readiness to change and develop personally relevant goals. The Interactive Journal System 
offers providers the flexibility to select Journals that best fit their programs’ parameters and 
participants’ needs.

The Corrective Actions Journal System may be implemented in probation departments, 
community-based programs, and residential facilities within existing programming, and 
may be introduced in either one-on-one counseling sessions or group settings. Participants 
are assigned Journal segments as homework and encouraged to write about their honest 
feelings, opinions, experiences, and hopes. Participants are then encouraged to share 
responses and feedback during one-on-one counseling sessions or with their peers in 
structured and informal group settings. The Corrective Actions Journal System may also be 
utilized as a self-directed study tool.

Training is offered but not required to facilitate the Corrective Actions Journal System or 
purchase materials. Optional free telephone training is also offered to help implement the 
Journal System and provide ongoing technical support. Curriculum materials include a 
general orientation guide and student journals with corresponding facilitator guides.

The Corrective Actions Journal System has not been evaluated or listed in a registry, but 
meets NCJJ’s criteria for inclusion.

The Change Companies started in 1988 in Madison, 
Wisconsin and by 1991 they had developed the 
concept of Interactive Journaling, an experiential 
writing process designed to guide and motivate 
juveniles and adults toward positive lifestyle changes 
using strategies from change and motivation 
research.

INTERESTING FACTS

 Moral Reasoning Skill Set
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Objectives:

Participants will:

	 Have an organized format for self-exploration and change,
	 Be better equipped to apply program concepts to their individual life experiences,
	 Experience increased motivation to change,
	 Be provided a “roadmap” for successful change,
	 Be provided with strategies and coping mechanisms for continuing the change 

process,
	 Learn strategies to decrease high-risk behaviors and harm associated with these 

behaviors,
	 Build confidence in their abilities to make positive behavior changes, and
	 Increase their abilities to maintain their new behaviors.

 
Components:

The Corrective Actions Journal System includes:

1)  The Con Game – Helps participants look at some of the faulty beliefs and behav-
iors that may keep them trapped in criminal thinking and behavior, and guides them 
toward self-responsibility and positive life change.

2)  Values for Responsible Living – Guides participants through an evaluation of the 
criminal values that have influenced their lives, explores values that support a re-
sponsible lifestyle, and shows participants how to incorporate these values into their 
lives.

3)	 Thinking Errors – Examines eight faulty thinking patterns that may lead to criminal 
behavior and stresses that changing the way they think is the key to changing their 
feelings and behavior.

4)	 My Change Plan – Explores how people make positive changes in their lives by 
looking at the stages and processes they go through, and assists participants 
through the appropriate processes for positive change.

 
Training and materials:  

Training is offered but not required to facilitate the Corrective Actions Journal System or 
purchase materials. See Appendix B for more information about training, a list of materials, 
and associated costs.

 
Contact Information: 

Mike Judnick
The Change Companies
5221 Sigstrom Drive
Carson City, NV 89706
Phone: (888) 889-8866 or (775) 885-2610
Fax (775) 885-0643
Email: mjudnick@changecompanies.net 
Website: www.changecompanies.net 
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Abstract:

INTERESTING FACTS

COURAGE to take action: a 
cognitive-behavioral system for 
youthful offenders
 
Skill-training interactive journal 
system for youth ages 14 and older 
who display negative, anti-social, 
and destructive behaviors.

The Change Companies collaborated with the 
California Department of Corrections Youth 
Division to develop the COURAGE To Take Action 
Journal System. 

The COURAGE To Take Action2 Interactive Journal System addresses cognitive skill building, 
criminal thinking, and behavior change. The Interactive Journal System is a structured and 
experiential process designed to motivate and guide participants to develop a personalized 
plan for realistic change and avoid behavior that got them in trouble. COURAGE includes 
three Student Journals: What Got Me Here?, Responsible Thinking, and My Individual 
Change Plan. 
 
The COURAGE Interactive Journal System supports a wide range of treatment programs 
and behavior modification modalities, and provides opportunities for youth to identify their 
readiness to change and develop personally relevant goals. The COURAGE Journal System 
is designed to be utilized in its entirety to guide participants in the development of an 
individualized plan that supports positive life changes. 

The COURAGE Interactive Journal System may be implemented in probation departments, 
community-based programs, and residential facilities within existing programming, and 
may be introduced in either one-on-one counseling sessions or group settings. Participants 
are assigned Journal segments as homework and encouraged to write about their honest 
feelings, opinions, experiences, and hopes. Participants are then encouraged to share 
responses and feedback during one-on-one counseling sessions or with their peers in 
structured and informal group settings.

Training is offered but not required to facilitate the COURAGE Interactive Journal System 
or purchase materials. Optional free telephone training is also offered to help implement 
the Journal System and provide ongoing technical support. Curriculum materials include a 
general orientation guide and student journals with corresponding facilitator guides.

The COURAGE Interactive Journal System has not been evaluated or listed in a registry, but 
meets NCJJ’s criteria for inclusion.

 moral reasoning skill set
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Objectives:

Participants will:

	 Have an organized format for self-exploration and change,
	 Be better equipped to apply program concepts to their individual life experiences,
	 Experience increased motivation to change,
	 Be provided a “roadmap” for successful change,
	 Be provided with strategies and coping mechanisms for continuing the change 

process,
	 Learn strategies to decrease high-risk behaviors and harm associated with these 

behaviors,
	 Build confidence in their abilities to make positive behavior changes, and
	 Increase their abilities to maintain their new behaviors.

 

Components:

COURAGE To Take Action includes:

1) 	What Got Me Here?
	 Examining the personal consequences of their involvement in the juvenile justice 

system; Describing the person they see in the mirror
	 Exploring facts about their past; Identifying their top three problems
	 Barriers to changing behavior; Positive attitudes that can help them be successful
	 Writing a Readiness Statement for change

2)  Responsible Thinking
	 Why they feel and act the way they do; Experiencing through their five senses
	 Connections between self-talk, feelings and actions; Personal responses to self-

talk; Evaluating the way they think
	 Eight thinking error filters and eight responsible thinking filters; Appling new 

thinking skills to their top three problems.

3)  My Individual Change Plan
	 Changing high-risk behaviors can be a positive experience; Change happens in 

five distinct stages
	 The stages of change can be applied to any behavior they wish to change
	 Applying the stages of change to the three problems they identified in my What 

Got Me Here? Journal

Training and materials:  
Training is offered but not required to facilitate the COURAGE To Take Action Interactive 
Journal System or purchase materials. See Appendix B for more information about training, 
a list of materials, and associated costs.

 
Contact Information: 

Mike Judnick
The Change Companies
5221 Sigstrom Drive
Carson City, NV 89706
Phone: (888) 889-8866 or (775) 885-2610
Fax (775) 885-0643
Email: mjudnick@changecompanies.net 
Website: www.changecompanies.net 
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Abstract:

INTERESTING FACTS

the facts of life seminar  

Skill-training curriculum for youth 
ages 13 and older who display 
negative behaviors.

The Facts of Life Seminar was developed in 2002 to 
teach adolescents about the relationship between 
happiness and pro-social human behavior. The 
curriculum is currently implemented as a mandated 
intervention for all youth going through juvenile 
probation in Westmoreland County, Pennsylvania. 

The Facts of Life Seminar3 is a character development curriculum designed to provide 
juvenile offenders with a method of decision-making that maximizes their potential to make 
positive, pro-social contributions to society. The Facts of Life Seminar is based on a secular 
system of moral reasoning designed to encourage right behavior and motivate youth to 
make responsible choices because they understand why it is in their best interest to act on 
ideas about what’s right and wrong.

The Facts of Life Seminar curriculum consists of eight lessons designed to be completed 
in 12 hours, either through twelve 1-hour sessions over 12 consecutive weeks or eight 1 
½-hour sessions over eight consecutive weeks.

The Facts of Life Seminar may be conducted in probation departments, community-based 
programs, and residential facilities. The Facts of Life Seminar is presented in an interactive 
manner utilizing positive group dynamics. Key concepts are reinforced by a multi-sensorial 
integration learning process, including oral repetition and auditory processing, which is 
designed to facilitate the restructuring of participants’ thoughts. In addition, participants are 
required to take notes to reinforce learning.

Training is required to facilitate The Facts of Life Seminar and acquire materials. Curriculum 
materials include a facilitator manual and pre- and post-tests to evaluate learning. 
Facilitators provide participants with notebooks for note taking. 

The Facts of Life Seminar has been evaluated but not listed in a registry. Internal evaluation 
indicates that for juvenile offenders who completed The Facts of Life Seminar there was a 
123% increase in the number likely to refrain from violence, a 90% increase in the number 
likely to refrain from theft, a 178% increase in the number likely to keep their promises, 
and a 160% increase in the number likely to tell the truth.4

	 Moral Reasoning Skill Set
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Objectives:

Participants will:

	 Understand how they are situated with respect to a set of core values that have 
natural, inherent, or intrinsic worth,

	 Recognize that whether they are able to acquire and maintain these values is a 
matter of choices they make in daily living,

	 Be equipped with a set of principles—ideas about right and wrong—that enable them 
to get and keep core values,

	 Be motivated to act on the principles, and
	 Develop a sense of mastery over their own destiny, have an approach to living that 

will instill an optimistic attitude toward the future, and have a method for living that 
will enhance their self-esteem. 

Components:

The Facts of Life Seminar includes:

1.	 Quality of Life 

2.	 Emotions, Happiness, and Values  

3.	 Core Values, Things, and Relationships  

4.	 Conditions and the Matrix of Core Values 

5.	 Happiness and Self-Defeating Behavior 

6.	 More Self-Defeating Behavior 

7.	 Choices, Principles, and Happiness 

8.	 The Formula for Happiness  

Training and materials:  

Training is required to facilitate The Facts of Life Seminar and acquire materials. See 
Appendix B for more information about training, a list of materials, and associated costs. 
 
Contact Information: 

Dr. Douglas R. Ramm
Psychological Services, Inc.
225 Humphrey Road
Greensburg, PA 15601
Phone (724) 832-9096 
Fax: (724) 832-2249
Email: info@factsoflifeprograms.com 
Website: www.factsoflifeprograms.com 
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Abstract:

INTERESTING FACTS

moral reconation therapy 
(MRT)
 
						     Skill-training curriculum for 
youthful offenders ages 13-18 who 
display crimnogenic attitudes and 
behaviors.

Moral Reconation Therapy (MRT) was developed in 
a prison-based adult drug offender therapeutic 
community in 1985 in Memphis, Tennessee. The 
curriculum has been used with at-risk youth and 
juvenile offenders since 1989. 

	 Moral Reasoning Skill Set

Moral Reconation Therapy (MRT)5 addresses criminogenic attitudes and behaviors by 
emphasizing the development of moral reasoning skills that reduce future problem 
behaviors and increase the likelihood of exhibiting pro-social behaviors. MRT is designed 
to enhance social, moral, and positive behavioral growth in a progressive, step-by-step 
approach that promotes development of a strong sense of personal identity with behavior 
and relationships based on higher levels of moral judgment. Reconation is the conscious 
decision to change.

MRT can be completed in either 12 or 16 steps that correlate with consecutive stages of 
moral development and progress toward other treatment goals. Most juvenile offenders 
complete all MRT steps in 20 - 32 group sessions. MRT groups are open-ended, and new 
participants can enter a group at any time. 

MRT groups may be conducted in probation departments, community-based programs, and 
residential facilities. MRT is organized into a continuum from low to higher levels of moral 
development delivered through group sessions held at regular intervals. During the group 
discussion sessions, clients share their exercises and homework assignments from their MRT 
workbooks. 

Training is required to facilitate MRT groups and purchase materials. CEU credits are offered 
to those who complete training. Curriculum materials include a facilitator manual and 
student workbook.

MRT is listed in one registry, as specified in Appendix A. Evaluations show that when 
conducted in juvenile “therapeutic community” programs MRT leads to lower recidivism, less 
severe offenses in those who did reoffend, higher levels of moral reasoning, and improved 
school performance.6
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Objectives:

Participants will develop moral reasoning skills through: 

	 Confrontation and assessment of self, 
	 Assessment of current relationships, 
	 Reinforcement of positive behavior and habits, 
	 Positive identity formation, 
	 Enhancement of self-concept, 
	 Decrease in hedonism, and 
	 Development of higher stages of moral reasoning. 

Components:

Participants begin with Step 1 and progress to completion of either Step 12 or Step 16.

1.		  Honesty

2.		  Trust 

3.		  Acceptance 

4.		  Awareness 

5.		  Healing damaged relationships 

6.		  Helping others 

7.		  Long term goals and identity 

8.		  Short term goals and consistency

9.		  Commitment to change 

10.		 Maintaining positive change 

11.		 Keeping moral commitments 

12.		 Choosing moral goals (Note: Most clients complete MRT with this step.)

13-16.   Evaluating the relationship between inner self and personality 

 
Training and materials:  

Training is required to facilitate MRT groups and purchase materials. See Appendix B for 
more information about training, a list of materials, and associated costs. 
 
Contact Information: 

Kenneth Robinson, Ed.D.
Correctional Counseling, Inc.
2028 Exeter Road
Germantown, TN 38138
Phone (901) 360-1564
Fax: (901) 757-1995
Email: ccimrt@aol.com
Website: www.moral-reconation-therapy.com



25

P
r

o
-So

c
ial

M
o

r
al  

R
easo

n
in

g

Updated 10/2009

Endnotes:

1 	 Material in the Corrective Actions Journal System profile was derived from three sources: 

	 The Change Companies website www.changecompanies.net. (Information acquired April 11, 2008.)

	 The Change Companies Resource Guide, 2007-2008. Carson City, NV: The Change Companies.

	 General Orientation Guide. (2007). Carson City, NV: The Change Companies.

2 	 Material in the COURAGE To Take Action profile was derived from three sources: 

	 The Change Companies website www.changecompanies.net. (Information acquired November 2, 2007.)

	 The Change Companies Resource Guide, 2007-2008. Carson City, NV: The Change Companies.

	 General Orientation Guide. (2007). Carson City, NV: The Change Companies.

3 	 Material in The Facts of Life Seminar profile was derived from two sources: 

	 Facts of Life Programs website www.factsoflifeprograms.com. (Information acquired December 3, 2007.)

	 Ramm, D.R. (2004). Overview of The Facts of Life Seminar: Handout for Developing Decision-Making Competencies 
in Delinquent Youth. 2004 Pennsylvania Conference on Juvenile Justice.

4 	 Ramm, D.R., Driscoll, J.D., Beighley, A., and Ramm, J.K. (2009.) “Motivating Juvenile Offenders Toward Making 
Responsible Choices in Daily Life.” Juvenile and Family Court Journal, No. 1, Winter.

5 	 Material in the Moral Reconation Therapy (MRT) profile was derived from three sources: 

	 Correctional Counseling, Inc. website www.ccimrt.com. (Information acquired October 30, 2007.)

	 Moral Reconation Therapy website http://moral-reconation-therapy.com. (Information acquired October 30, 
2007.)

	 Carr, T.R., Thies, J., and Penelton, R.A. (2004). An Evaluation of the Moral Reconation Therapy of the Franklin/
Jefferson County Evening Reporting Center Program. Edwardsville, IL: Southern Illinois University.

6 	 Burnette, K.D., Swan, E. S., Robinson, K.D., Woods-Robinson, M., and Little, G.L. (2003). “Effects of MRT® on 
Male Juvenile Offenders Participating in a Therapeutic Community Program.” Cognitive-Behavioral Treatment 
Review, 12 (2), 2-5. 

	 Burnette, K.D., Swan, E. S., Robinson, K.D., Woods-Robinson, M., and Little, G.L. (2004). “Treating Youthful 
Offenders with Moral Reconation Therapy: A Recidivism and Pre- Posttest Analysis.” Cognitive-Behavioral 
Treatment Review, 3 (4), 14-15.
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Definition

Academic skills help adolescents improve their chances of having successful educational 
experiences. 

Relevance

Improving academic performance and reducing school behavior problems have been shown 
to reduce delinquency. Advocating on a youth’s behalf to address education gaps is a 
legitimate role for juvenile probation officers.

Goals 

Catching up in school and advancing to the highest possible academic level.

academic Skill Set

	 Basic Reading Skills

	 Basic Writing Skills

	Basic Math Skills

	 Study and Learning Skills

academic skills
 

Overview
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INTERESTING FACTS

Abstract:

arise learning strategies and  
time management
 
						     Skill-training curriculum for youth 
ages 14-19 who need to develop 
study and time management skills.

Abstract:

The ARISE Learning Strategies and Time Management1 curriculum is designed to teach 
youth how to study effectively, set goals, and develop their own time management 
schedules. 

The ARISE Learning Strategies and Time Management curriculum consists of seven lessons 
designed to be taught in seven sessions of approximately 30-60 minutes each. The lessons 
are flexible to allow facilitators to plan individualized courses of study depending on youths’ 
ages and needs. 

ARISE Learning Strategies and Time Management can be taught in probation departments, 
community-based programs, residential facilities, and schools. The curriculum is designed 
to be presented in an interactive group process format that includes written assignments, 
dynamic group discussion, and assessment.

Training is offered but not required to facilitate ARISE Learning Strategies and Time 
Management groups or purchase materials. Curriculum materials include a facilitator 
manual, student workbook, and quizzes to evaluate learning.

The ARISE Learning Strategies and Time Management curriculum has been evaluated but 
not listed in a registry. Internal evaluations have concluded that ARISE instructor training 
and youth curricula are effective. The evaluations assessed multiple dimensions, including 
ARISE’s training practices and effectiveness, the competency of ARISE certified instructors, 
and the satisfaction of youth participants and instructors.2

The ARISE Learning Strategies and Time Management 
curriculum is included in Book 2 of a three-book 
series, Four-Wheel Drive for the Mind, which is part of 
the ARISE Independent Living Curriculum (also included 
in this Guide). 

INTERESTING FACTS

 academic Skill

	 —	 study and learning skills
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Objectives:

Participants will learn to study effectively, gather information, set goals, and develop their 
own time management schedules.

Components:

The ARISE Learning Strategies and Time Management curriculum includes:

1.	 The Importance of Reading

2.	 Gathering Information

3.	 Thinking Creatively

4.	 Smart Strategies

5.	 Getting Organized

6.	 Time Management

7.	 Setting Goals

Training and materials:  

Training is offered but not required to facilitate ARISE Learning Strategies and Time 
Management groups or purchase materials. See Appendix B for more information about 
training, a list of materials, and associated costs.

 
Contact Information: 

ARISE Foundation
824 US Highway 1, Suite 240
North Palm Beach, FL 33408
Phone: (888) 680-6100
Fax: (888) 599-3750
Email: questions@ariselife-skills.org 
Website: www.ariselife-skills.org 
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INTERESTING FACTS

Abstract:

The mission of the Boys & Girls Clubs of America 
is to enable all young people to reach their full 
potential as productive, caring, responsible citizens. 
In 2006, The Chronicle of Philanthropy ranked Boys 
& Girls Clubs of America number one among youth 
organizations for the 12th consecutive year. There 
are currently 75 Club locations in Pennsylvania and 
4,000 Clubs nationwide. 

Boys & Girls Clubs Project Learn3 is a program strategy (not a specific curriculum) designed 
to enhance academic performance and promote positive school experiences through fun and 
engaging activities that encourage skill acquisition and information utilization. The idea for 
Project Learn is founded on research that showed that low-income students who engaged 
in a variety of high-yield learning activities in their non-school hours had greater academic 
success than those who did not.4

Project Learn activities, with the exception of field trips, take place in local Boys & Girls 
Clubs, which are open every day, after school, and on weekends. Youth in the Project Learn 
program spend an average of 10 hours or more weekly in structured educational activities.

Boys & Girls Clubs staff design Project Learn educational enhancement activities based on 
the needs of the youth in their individual Clubs and their communities. Every Club has full-
time, trained youth development professionals to provide youth with positive role models 
and mentors. Trained volunteers provide key supplementary support to Project Learn and 
parents are encouraged to become involved with their children’s academic development at 
home and school.

Boys & Girls Clubs Project Learn is listed in two registries, as specified in Appendix A. 
Evaluation of Project Learn reveals modest educational improvements, including better 
overall grade averages and school attendance, and significantly more positive reading and 
writing skills, overall school performance, and interest in class material.5

 academic skill set

boys & girls club project learn  

Skill-training community resource 
for youth ages 6-18 who need to 
improve school performance.
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Objectives:

Participants will improve their school performance by increasing motivation to learn, 
increasing school attendance, and earning better grades.

Components:

Project Learn includes:

1)	 Homework Help and Tutoring

2)	 High-Yield Learning/Leisure Activities
	 Includes discussions with knowledgeable adults; leisure reading; journal, poetry, or 

creative writing; games utilizing cognitive skills (Monopoly, Scrabble); photography; 
storytelling; and helping other youth with school homework and projects.

3)	 Parental Involvement

4)	 Collaboration with Schools

5)	 Incentives
	 May include pizza parties, school supplies, field trips, additional computer time, and 

book bags. 

cost for services:  

Boys & Girls Club membership, averaging $10.00 to $20.00 per year, is required to partici-
pate in Club activities.

Contact Information: 

National: 
Boys & Girls Clubs of America
1275 West Peachtree Street NE
Atlanta, GA 30309
Phone: (404) 487-5700
Fax: (404) 487-5789
Email: Info@bgca.org
Website: www.bgca.org 

Pennsylvania:  
See Appendix C for a list of Boys & Girls Clubs in Pennsylvania.
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INTERESTING FACTS

Abstract:

career academy  

Skill-training community resource 
for eligible students at risk for 
dropping out of school.

 	academic skill set

		Workforce development
		 skill set

The career academy concept—small learning 
communities within larger high schools—was 
developed in Philadelphia in 1969 by Philadelphia 
Academies, Inc. to target youth considered most 
at risk of dropping out of high school. There are 
currently 61 career academies in Pennsylvania and 
an estimated 2500 academies nationwide. 

Career academies,6 small learning communities of 100-300 students located within a 
larger public high school, focus on dropout prevention in addition to college-preparatory 
academic coursework integrated with a career-related theme and work experience through 
partnerships with local employers. 

Career academies typically serve students for a two-, three-, or four-year period through 
12th grade. The length of the program, the school catchment area, and student eligibility 
requirements are determined by individual schools/districts.

Career academy classroom learning is enhanced with an individualized mix of the following 
learning processes: reduced class size; special projects; field trips/job shadowing; mentors/
employee volunteers; workplace experiences; college and career counseling; and parental 
involvement.

Career academy educators and administrators possess the necessary credentials and 
certifications as required by the school district in which the host school operates. In 
addition, they participate in trainings about learning strategies associated with career 
development and receive coaching on how to best support students in small learning 
environments.

The career academy is listed in two registries, as specified in Appendix A. Career academies 
have been found to substantially improve high school outcomes among students at high risk 
of dropping out, including reduced dropout rate, improved attendance, increased academic 
course-taking, and increased likelihood of earning enough credits to graduate on time.7 

In addition, an ongoing longitudinal random assignment evaluation indicates that career 
academies produced positive and sustained impacts on a range of labor market outcomes 
among the young men in the study; however, no positive or negative impacts on labor 
market outcomes were indicated for young women.8
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Objectives:

Participants will:

	 Increase engagement and performance in school and earn credentials and skills 
needed to make successful transition to postsecondary education,

	 Participate in a sequence of career-related courses and educational experiences that 
support career development and employability skill building, and

	 Develop post-graduate plans with the assistance of college/career counseling.

components:  

Career academies:

1)  Are small learning communities.
	 Classes are usually blocked back-to-back and students attend them as a group. 
	 Students may participate in required and elective classes, clubs, and sports 

within the larger host school.
	 Teachers from academic and technical disciplines work together as a team. 

2)  Combine college-preparatory academic curriculum with a career theme.
	 Academic courses are linked with technical courses. 
	 Work-based learning opportunities tie classroom activities to internships with 

local employer partners.
	 Counseling is available to assist students in planning for employment and further 

education.

3)  Embody partnerships with employers, community, and higher education. 
	 The academy’s career theme is selected locally, based on an industry that is 

healthy and can provide interested partners.
	 Employer representatives may give advice on curriculum; appear as guest 

speakers; provide student internships, community service and job shadowing 
opportunities; and provide financial or in-kind support.

	 Postsecondary educational institutions often provide concurrent enrollment 
options.

cost for services:  

No cost for students. 

Contact Information: 

National:
Career Academy Support Network
Graduate School of Education
University of California at Berkeley
Berkeley, CA 94720
Phone: (510) 643-5748
Fax: (510) 642-2124
Email: ask_casn@berkeley.edu
Website: http://casn.berkeley.edu/

Pennsylvania:  
See Appendix C for a list of career academies in Pennsylvania.
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INTERESTING FACTS

Abstract:

Charter schools9 offer alternatives in education using strategies designed to improve 
student academic achievement, including innovative teaching practices and diversity of 
school options that are more responsive to students’ needs than regular public schools. 
Charter schools, which operate within the public school system, operate free from many 
educational mandates except for those concerning nondiscrimination, health and safety, and 
accountability.

Every charter school must follow the Pennsylvania School Code, which stipulates the course 
of study for core subject areas and coursework that fulfills graduation requirements. “Bricks 
and mortar” charter schools are located within the district they serve and cyber charter 
schools are accessed from home over the Internet,  serving students throughout the state.

While charter schools strive to be creative, flexible, and responsive to each student’s 
needs, their actual curricula grow out of their individual missions and target populations. 
Some of the innovative teaching methods that charter schools utilize include: mixed-grade 
classrooms; small learning groups; individualized instruction; theme-based, project-based, 
or interactive learning; interdisciplinary studies; mentoring; community involvement; and 
hands-on and experiential approaches.

Pennsylvania charter school law requires that at least 75% of a charter school’s professional 
staff must hold appropriate State certification. However, the provisions of the Federal No 
Child Left Behind Act require that all teachers working in a charter school must hold at least 
a bachelor’s degree and must demonstrate competency in the core academic areas in which 
they teach. All special education professional staff must hold appropriate State certification.

Charter schools have been evaluated but not listed in a registry. Research has shown that 
charter school students are more likely to be proficient in math and reading than students in 
comparable neighboring public schools. The greatest achievement gains can be seen among 
minority and low-income students.10 

charter school 

Skill-training community resource 
for students who need to improve 
academic achievement.

The charter school movement began in Minnesota 
in 1991 and today 41 states have charter school laws. 
Charter schools were established in Pennsylvania by 
Act 22 of 1997 and are part of the Pennsylvania 
School Code. Today almost 64,000 Pennsylvania 
students are served by 127 charter schools, 11 of 
which are cyber charter schools.  

	 academic Skill Set
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Objectives:

Pennsylvania’s charter schools are intended to:

	 Improve pupil learning,
	 Increase learning opportunities for all pupils,
	 Encourage the use of different and innovative teaching methods,
	 Create new professional opportunities for teachers, including the opportunity to be 

responsible for the learning program at the school site,
	 Provide parents and pupils with expanded choices in the types of educational 

opportunities that are available within the public school system, and
	 Establish accountability systems and be held accountable for meeting measurable 

academic standards.
 
Components:

Charter schools share basic commonalities within which they fulfill their unique missions:

	 Non-Traditional grade groupings. 

	Students from special populations. 

	 Innovative education. “Innovative education” is provided within specific topic 
areas, e.g., character-building, science and technology, architecture and design, 
performing arts, cultural/bilingual programs, or school-to-work. 

	 Unique in structure and organization. Charter schools often are smaller, have 
smaller class sizes, and are more attuned to individual students than their regular 
public school counterparts.

	 Non-traditional school calendar. Charter schools may include extended school 
year (more days than mandated) and/or extended school days. Some charter schools 
hold classes at unconventional times or on weekends.

 
cost for services:  

No cost for eligible students (see sidebar).
 
Contact Information: 

Pennsylvania Department of Education
Division of Nonpublic, Private & Charter School Services
333 Market Street, 5th Floor
Harrisburg, PA 17126
Phone: (717) 705-8019
Email: gspadafore@state.pa.us
Website: www.pde.state.pa.us 

 
See Appendix C for a list of charter schools operating in Pennsylvania.
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ELIGIBILITY:

All students who are Pennsylvania residents are eligible to enroll in charter schools under the following 
stipulations:

1.	 Students may apply to any “bricks and mortar” charter school within their school district; or,
2.	 They may enroll in any cyber charter school within the State, providing they have a parent or 

other adult available to supervise instruction. 

A charter school may not discriminate in its admission policies or practices on any basis that would be 
illegal if used by a school district. 

However, a charter school may have a mission or focus that addresses a specific population listed in the 
law as an “at risk student,” or specific grade levels or curricula areas such as mathematics, science, or the 
arts. These charter schools may limit admission and develop reasonable criteria to evaluate prospective 
students. Many charter schools have waiting lists and/or fill vacancies by lottery/random process. 
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INTERESTING FACTS

Abstract:

communities in schools (CIS)
 
Skill-training community resource 
for students at risk for dropping out 
of school.

	 academic Skill Set

The Communities In Schools (CIS)11 model assumes that young people in jeopardy of 
dropping out of school generally have both academic and non-academic problems that need 
to be addressed, and champions the connection of needed community resources with public 
schools to help students learn, stay in school, and prepare for life. Community resources, 
volunteers, and agencies serve in coordinated partnerships, both during the day and after 
school, within traditional public schools. CIS programs may also be organized as alternative 
schools – or “schools within schools” – with separate facilities for CIS students.

CIS serves youth at risk for dropping out of school, including students in elementary 
through high school, and may also provide services to the families of youth in the CIS 
program. Students may include those with low academic achievement, school attendance 
problems, attitude and behavioral problems, unresolved social/emotional problems, juvenile 
court records, and recent school dropouts.

Each local CIS program determines the specific level and types of services provided, taking 
into account the needs of the youth it serves and existing community resources. All CIS 
programs abide by the guiding principles of Coordination (enlist and facilitate partnerships), 
Accountability (measure and track student outcomes), and Personalism (work with youth 
one-on-one). 

CIS staffing teams include a project director and some mix of the following: repositioned 
local service agency staff (e.g., social workers, case managers, or health care providers), 
teachers or other school personnel, and local volunteers who typically provide tutoring or 
mentoring. 

CIS is listed in one registry, as specified in Appendix A. CIS has been shown to increase 
stay-in-school and graduation rates, increase attendance, and improve academic 
performance.12

Communities In Schools, Inc. (CIS) was founded 
in New York City in 1977 to help adolescents who 
were at high risk of dropping out of school. CIS 
founders realized that troubled young people and 
their families had difficulty accessing public and 
private social services and decided to bring these 
community resources inside public schools where 
they were accessible, coordinated, and accountable. 
Today there are 119 CIS sites serving over 18,350 
students in Pennsylvania.
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Objectives:

CIS will decrease participants’ risks of dropping out of school by helping fulfill basic needs:

	 One-on-one relationship with a caring adult,
	 Safe place to learn and grow,
	 Healthy start and a healthy future,
	 Marketable skills to use upon graduation, and
	 A chance to give back to peers and the community.

 
Components:

Each community designs individual solutions with existing resources, using one or more 
of the following four common CIS program strategies (see sidebar for list of provided 
services): 

1)	 Whole-School Strategy
	 The CIS site serves the entire school and students are served on an “as-needed” 

basis, with the intent to improve outcomes for the entire student body. Community 
resources may be available to students/families through after-school programs.

2)	 Traditional Strategy
	 The CIS site serves an identified group of “enrolled” students, sometimes in a “CIS” 

class and sometimes during non-class time, and a one-on-one relationship with the 
CIS student is maintained.

3)	 Classroom Strategy
	 CIS students are grouped together for instruction at least twice a week. Provisions 

are made for academic, behavioral, and attendance improvement, as well as service-
learning and workforce development opportunities. 

4)	 Academy Strategy
	 Students are served in a self-contained environment, which is either freestanding or 

an identified block of space within an existing school. Students are grouped together 
for instruction for at least two classes per day.

 
cost for services:  

No cost for students and their families. 
 
Contact Information: 

National:
Communities In Schools National Office
2345 Crystal Drive, Suite 801
Arlington, VA 22202
Phone: (800) 247-4547, (703) 519-8999
Fax: (703) 837-4556
Email: cis@cisnet.org 
Website: www.cisnet.org 

Pennsylvania:
Communities In Schools of Pennsylvania State Office
800 North Third Street, Suite 204
Harrisburg, PA 17102
Phone: (717) 233-4330
Email: lross@cis-pa.net
Website: www.cis-pa.org 

See Appendix C for a list of Pennsylvania CIS affiliates.
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Communities In Schools of Pennsylvania Programs1

After-School/Before-School Programs 
Alternative Education Programs
Anger Management/Conflict Resolution
Career Academies
Career Development, Employment Training
Case Management
Childcare/Teen Parenting/Pre-Post Natal Care
Cognitive, Perceptual Development Programs
College Exploration, Application, Scholarship or Other Support
Community Services/Service Learning
Court Advocacy, Reintegration
Creative/Performing Arts
Delinquency/Violence Prevention
Dropout Prevention
Dropout Retrieval
Entrepreneurial Programs
Family Strengthening, Involvement, Programs, Events
Gang Intervention/Prevention
Home Visits, Parent/Contact Conferences
Homework Assistance
Individual Student Assessment
Intergenerational Initiatives
Leadership Skills/Training
Linkages to Resources, Food/Shelter Services
Literacy Training
Female/Male Initiatives
Mental Health Services, Counseling
Mentoring
Parent/Adult Education Workshops, Events
Peer Justice Programs
Personals/Social Life Skills Development
Physical Health screening, Education/Care
Pregnant and Parenting Teen Programs
Recreational/Sports Activities
School Safety
Speakers/Workshops/Events/Clubs
Substance Abuse Prevention, Intervention
Summer Programs
Technological Training
Tutoring/Academic Support
Youth Empowerment Programs
Volunteer Initiatives

1 	To find out what programs are available in your local area, see AppendixC for a list of Pennsylvania CIS affiliates.



42

ac
ad

em
ic

Updated 10/2009



43

P
r

o
-So

c
ial

ac
ad

em
ic

Updated 10/2009

INTERESTING FACTS

Abstract:

upward bound 
						    

Skill-training community resource 
for students ages 13-19 in need 
of improving academic skills and 
motivation to pursue  
postsecondary education.

	 academic Skill Set Upward Bound began with funding under Title IV 
of the Higher Education Act of 1965, as part of the 
War on Poverty. Today Upward Bound is one of 
seven Federal programs designed to help students 
overcome class, social, and cultural barriers to 
higher education by providing the support that gives 
students the hope and skills needed to complete 
high school and/or succeed in college. There are 
currently 800 Upward Bound programs nationwide, 
including 24 programs in Pennsylvania.

Upward Bound,14 which includes Regular Upward Bound and Upward Bound Math and 
Science, is a year-round program offering a variety of services designed to provide targeted 
high school students with the academic skills and motivation necessary to complete high 
school and postsecondary education. 

Upward Bound programs do not have a prescribed or set curriculum. All programs provide 
students with varied opportunities to learn, prepare for high school graduation, and 
succeed in college, including assessment of academic needs and strengths; academic skills 
development; tutoring; counseling and support; career exploration; college search and 
application assistance; cultural enrichment; stimulation of motivation; and appreciation of 
excellence.

Institutions of higher education, public and private agencies/organizations, or a combination 
of these operate Upward Bound programs. Students receive program services at the funded 
entity’s campus/site or, in a few programs, in their home high school with Upward Bound 
staff.

Upward Bound has been evaluated but not listed on a registry. While Upward Bound 
evaluation results indicate limited effects overall, they also indicate that the program 
makes a substantial difference in the lives of certain groups of students, especially students 
entering the program with lower educational expectations, students with serious academic 
problems, and boys. Results also show that duration of participation is linked to positive 
program outcomes.15
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Objectives:

The goal of Upward Bound is to increase the rate at which participants complete a secondary 
education, and enroll in and graduate from institutions of postsecondary education.

Components:

1)	 Summer Component – Begins the program year for Upward Bound students. Most 
students live on a college campus during the five- to six-week summer session and 
have access to college facilities to supplement their instruction and simulate the 
college experience.

2)	 Academic Year Component – From September to May, students typically attend 
Saturday sessions, night classes, or go the Upward Bound office during the week. 

Regular Upward Bound includes:

	 Required instruction in mathematics, laboratory science, composition, literature, and 
foreign language

	 Instruction in reading, writing, study skills, and other subjects necessary for success 
in education beyond high school

	 Academic and financial counseling and workshops
	 Standardized tests and college entrance exam preparation
	 Tutorial services
	 Mentoring programs
	 Information about postsecondary education opportunities
	 Assistance in completing college entrance and financial aid applications
	 Work-study/internship positions to explore careers requiring a postsecondary degree
	 Cultural activities and college visits

Upward Bound Math and Science programs, which include the above Regular Upward 
Bound services, are designed to help students recognize and develop their potential to excel 
in the fields of math and science and encourage them to pursue post-secondary degrees in 
those fields. 
 
cost for services:  

No cost for eligible students (see sidebar).

Contact Information: 

National:
Federal TRIO Programs*
U.S. Department of Education
1990 K Street, NW, 7th Floor
Washington, DC 20006
Phone: (202) 502-7600
Fax: (202) 502-7857
Email: OPE_TRIO@ed.gov
Website: http://www.ed.gov/programs/trioupbound/index.html 

*	 Note: “TRIO” refers to the three original Federal educational opportunity programs—
Upward Bound, Talent Search, and Student Support Services, all of which still 
operate.

Pennsylvania:  
See Appendix C for a list of Upward Programs in Pennsylvania. 
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ELIGIBILITY:

The U.S. Department of Education guidelines stipulate that all Upward Bound and Upward Bound Math 
and Science students must:

1.	 Be from low-income families; and/or 
2.	 Be potentially first-generation college students. 

In addition, students must:

1.	H ave completed the eighth grade;
2.	 Be between the ages of 13 and 19; and
3.	H ave a need for academic support in order to pursue a program of postsecondary education.

In addition to the above eligibility guidelines, each Upward Bound program has specific requirements 
including grade point average and recommendations. Students are recruited in the 8th grade for the 
9th grade Upward Bound class. Students are served in 9th through 12th grades, and may enter Upward 
Bound in 10th and 11th grades if there are available slots. After acceptance, students may participate in the 
program until they graduate from high school. 
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1 	 Material in the ARISE Learning Strategies and Time Management profile was derived from the ARISE website 
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workforce development 
skills

Overview

Definition

Workforce development skills prepare adolescents for successful entrance into the workforce 
and help them develop work maturity to ensure job retention and advancement.

Relevance

Youth who have been successfully employed and have developed good relationships with 
employers and co-workers are at a lower risk for reoffending.

Goal 

Economic self-sufficiency.

workforce development skill set:

	 Job Seeking Skills

	 Job Holding Skills 

	 Job Advancement Skills

work permits:

Pennsylvania Child Labor Law requires that minors obtain work permits prior to beginning 
work. See Appendix D for information about the Child Labor Law, work permits, and sample 
application forms.

Workforce Development and the U.S. Department of Labor (DOL) 

The five workforce development community resources included in this Guide teach 
workforce development skills plus offer additional skill-building, including academic 
opportunities, career planning, and vocational training. These resources have locations 
throughout Pennsylvania and work with youth involved in the juvenile justice system. They 
also have either direct or indirect connections to the U.S. Department of Labor (DOL), which 
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provides program funding targeting youth with a focus on both education and workforce 
skills. 

This is good news for those working with juvenile offenders, as some DOL funding streams 
are specifically earmarked for eligible teenagers and young adults. Pennsylvania residents 
have access to education and workforce development opportunities through the following 
programs:

	 Goodwill Industries International, Inc.  Member Goodwill centers receive various 
federal, state, and local workforce program funding. For example, in Pennsylvania, 
member Goodwills may have direct connections to local CareerLink centers.

	 Job Corps. The Workforce Investment Act of 1998, which is administered by the 
DOL, authorizes funding of Job Corps centers.

	 Pennsylvania CareerLink. The Workforce Investment Act of 1998 authorizes fund-
ing of CareerLink centers, which provide core services to all youth and Title I Youth 
Services to low-income youth with barriers to employment, one of which is being a 
juvenile offender.

	 Pennsylvania Conservation Corps. The Pennsylvania Department of Labor and 
Industry (with funding from the DOL) funds the Pennsylvania Conservation Corps as 
a community service/education/workforce development program for older youth.

	 YouthBuild.  YouthBuild is funded directly by the DOL with grants authorized by the 
YouthBuild Transfer Act of 2006, which transferred funding oversight from the U.S. 
Department of Housing and Urban Development (HUD) to DOL to streamline services 
and provide improved services for youth.
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INTERESTING FACTS

Abstract:Abstract:

The Crossroads JOBTEC1 curriculum includes a highly structured process of skill 
development that encourages participants to learn pre-employment and work maturity 
competency skills through practice and application. JOBTEC is designed to assist each 
participant’s transition into the workforce and teach skills for long-term employment 
maintenance.

The Crossroads JOBTEC curriculum is based on research that shows the need for skill-
based training in “applied skills” for the workplace, including professionalism/work ethic, 
teamwork/collaboration, communication, ethics/social responsibility, leadership, and other 
topic areas.2 JOBTEC contains 55 hours of classroom material designed to be taught in 
2-hour sessions for a total of 28 sessions conducted twice per week for 14 weeks or once 
per week for 28 weeks. 

Crossroads JOBTEC may be taught in probation departments, community-based programs, 
and residential facilities. The curriculum is designed to be presented using an interactive 
group process that addresses different learning styles. The learning process includes 
pairing and small group discussions, role-playing, brainstorming, simulation, reflection and 
situation-based application of skills designed to foster the discovery and practice of new 
skills, and provide support and feedback from peers and facilitator. The lessons are dynamic 
in nature, and the facilitator can change activities to fit the specific needs of each group. 

Training, which is accredited by the American Probation and Parole Association (APPA), 
is required to facilitate Crossroads JOBTEC groups and purchase materials. In addition 
to training, the National Curriculum & Training Institute (NCTI) provides facilitators with 
access to online support resources, teaching aids, technical assistance, and implementation 
consultation. Curriculum materials include a facilitator guide, student workbook, and pre- 
and post-tests to assess participant learning.

The Crossroads JOBTEC curriculum has not been evaluated or listed in a registry, but meets 
NCJJ’s criteria for inclusion.

The National Curriculum & Training Institute 
(NCTI) Real Colors® Personality Instrument is 
designed to teach participants to identify their 
own temperament or “color” and that of others. 
It provides users with a tool for understanding 
human behavior, uncovering motivators specific to 
each temperament, and improving communication 
skills. 

INTERESTING FACTS

 workforce development 
	S kill Set

crossroads jobtec 

Skill-training curriculum for 
youth ages 14-21 to learn pre-
employment and work maturity 
skills.
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Objectives:

Participants will:

	 Begin to make career choices by using current labor market information,
	 Learn how to search for jobs that match their capabilities/interests,
	 Learn how to prepare resumes and job applications,
	 Focus on the personal appearance and personal responsibility aspects required of 

maintaining a job,
	 Practice interviewing and receive feedback,
	 Set and attain worthwhile goals, 
	 Identify ways to positively increase self-image,
	 Understand that being responsible will lead to being a professional and having long 

term employment,
	 Discover how good listening skills will help communication and build friendships and 

teamwork, and
	 Build skills for problem solving, critical thinking, and positive choices. 

 
Components:

Crossroads JOBTEC includes: 

	 Introduction, Agreements and Objectives; Personal Strengths and Talents

	 Values in the Workplace, What is Important, Wants versus Needs

	 Real Colors® 

	 Make a Plan, Things to Consider, Goal Setting

	 Find a Job, Beginning Your Search, Select a Job, Job Considerations

	 The Right Resume for You, Writing My Resume, Cover Letter

	 Job Applications, Forms, Job Application Information Quiz

	 Interviewing, How to Prepare, Do’s and Don’ts, Potential Questions

	 Being Professional, Work Ethic, Attendance, Drugs and Alcohol

	 Positive Attitude/Behavior, Expressing Emotions, Conflict, Attitude

	 Responsibility, Accepting Your Mistakes

	 Teamwork/Communication, Listening, Problem Solving

	 Skill Building, Critical Thinking, Choices, Leadership
 
Training and materials:  

Training is required to facilitate Crossroads JOBTEC groups and purchase materials. See 
Appendix B for more information about training, a list of materials, and associated costs.
 
Contact Information: 

Jeff Koenig
National Curriculum & Training Institute, Inc.
319 East McDowell Road, Suite 200
Phoenix, AZ 85004
Phone: (800) 622-1644, Ext. 5236    
Email: jkoenig@ncti.org or info@ncti.org     
Website: www.ncti.org 
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INTERESTING FACTS

Abstract:

Goodwill was founded in 1902 by a Boston minister 
who believed that work should be within the reach of 
anyone who wanted to hold a job. Thus Goodwill’s 
philosophy of “A hand up, not a hand out” was 
born. The Pennsylvania Association of Goodwills 
has ten regional offices with between 2 - 22 local 
locations each. 

Goodwill Industries International, Inc.3 is a network of independent, community-based 
member organizations that provides job training and employment services, job placement 
opportunities, and post-employment support to individuals who need assistance in preparing 
for work in the community. The ultimate benefit to participants is to secure and maintain 
employment. 

Programs for youth include life skills, academics, career assessment and planning, job 
readiness, career development, and job coaching. If the local Goodwill center does not 
provide needed services for youth, often they can connect the youth with other community 
organizations that do.

Goodwill centers offer supportive learning environments for individuals with different 
needs by providing one-on-one attention, hands-on training, and on-the-job experiential 
situations. Youth workforce development services are available at local Goodwill centers or 
through Goodwill community partners such as CareerLink centers, schools, employers, and 
agencies. 

Many Goodwill staff members are licensed and credentialed in their areas of expertise, and 
receive support, training, and opportunities to learn new skills. Member Goodwills meet 
international standards of quality and are accredited by the Commission on Accreditation of 
Rehabilitation Facilities (CARF). 

Goodwill Industries International, Inc. has not been evaluated or listed on a registry, but 
provides services for eligible youth. 

 workforce development 
	S kill Set

 academic skill set

goodwill industries  
international, inc.
 
						     Skill building and job training 
community resource for youth ages 
16 and older in need of workforce 
development services.
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Objectives:

	 To assist disadvantaged individuals and those with physical, mental, and emotional 
disabilities with the necessary training and support for gainful employment,

	 To help employers by providing trained workers, and
	 To establish in-house and for-contract businesses that provide employment 

opportunities for Goodwill workforce development trainees and graduates and others 
in need of viable employment.

 
Components:

Goodwill locations that offer vocational training will include some, but not necessarily all, the 
following:

Vocational Evaluation and Planning:
	 Help participants identify realistic vocational goals and design vocational plans.
	 Assist participants in assessing their strengths, skills, abilities, and vocational 

interests through tests, interest inventories, and job shadowing. 

Work Adjustment Training:
	 Assist participants in developing skills, attitudes, personal characteristics, 

interpersonal skills, work behaviors, and stamina to achieve positive employment 
outcomes.

	 Offer classes in using computers, job seeking skills, and independent living skills.
	 Oversee work adjustment activities, monitor performance, and provide feedback and 

vocational counseling.

Job Skills and On-the-Job Training:
	 Teach participants skills needed to obtain competitive employment in their areas of 

training.
	 Teach skills training programs, including, but not limited to, food services, retail 

sales, computer skills, data entry, hospitality, rehabilitation aide, and banking. 
	 Offer on-the-job training and practice; assist graduates to find jobs in their areas of 

training.

Job Placement and Job Coaching:
	 Teach classes in job seeking skills; assist participants to obtain and retain 

employment in the community.
	 Provide job coaching services to assist participants with learning job tasks and 

appropriate work behaviors.
	 Provide follow-up services to promote adequate job adjustment and retention. 

 
cost for services:  

Services may be either free of charge or require a fee, and may be contingent upon eligibil-
ity and suitability requirements. Contact your regional Goodwill office to inquire about youth 
services offered, eligibility requirements, and fee structure. 
 
Contact Information: 

National:
Goodwill Industries International, Inc.
10810 Indianola Drive
Rockville, MD 20855
Phone: (800) 741-0186
Email: contactus@goodwill.org
Website: www.goodwill.org

Pennsylvania:
Pennsylvania Association of Goodwills 
Phone: (717) 243-1738
Email: www.goodwillpa.org/index-5.php
Website: www.goodwillpa.org

See Appendix C for a list of the regional  
Goodwill offices in Pennsylvania. 
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INTERESTING FACTS

Abstract:

Pennsylvania:
Pennsylvania Association of Goodwills 
Phone: (717) 243-1738
Email: www.goodwillpa.org/index-5.php
Website: www.goodwillpa.org

See Appendix C for a list of the regional  
Goodwill offices in Pennsylvania. 

 workforce development 
	S kill Set

 academic skill set

 independent living skill set

Job Corps began in 1964 under the Economic 
Opportunity Act as a program of the War on 
Poverty. Job Corps is authorized by the Workforce 
Investment Act of 1998 and is administered by 
the U.S. Department of Labor (DOL). Job Corps 
centers are operated by private companies through 
competitive contracting processes and by federal 
agencies through interagency agreements with 
the DOL. There are four Job Corps centers in 
Pennsylvania. 

Job Corps4 is a no-cost, primarily residential education and vocational training program 
designed to help disadvantaged young people get jobs and take control of their lives. At 
Job Corps, students enroll to learn a marketable trade, earn a high school diploma or GED, 
and get help finding a job. While enrolled in the program, students receive housing, meals, 
basic medical care, and a biweekly living allowance that increases with length of stay in the 
program. 

Job Corps is a self-paced program; lengths of stay vary and students may remain enrolled 
for up to two years and receive career counseling and transition support services for up 
to 12 months after they graduate from the program. Students live in dormitories on the 
Jobs Corps campus or participate as non-residential students. Childcare programs may be 
available for students who are single parents.

Job Corps employs a holistic, individualized career development training approach that 
is designed to seamlessly integrate the teaching of academic education, vocational 
training in more than 100 occupational areas, employability skills, social competencies, 
and independent living skills through a combination of classroom and practical learning 
experiences. Training approaches and methods of implementation vary to allow tailoring of 
service components and delivery methods, effective use of resources, and to meet individual 
student and employer needs.

All Job Corps educators, administrators, and staff possess the necessary credentials and 
certifications. 

Job Corps is listed in one registry, as specified in Appendix A, and endorsed by NIJ: What 
Works.5 Evaluation shows that Job Corps participants have significantly reduced arrest and 
conviction rates, reduced reliance on public assistance, higher paying jobs, higher levels of 
employment, and increased levels of education and vocational training/certification. The Job 
Corps program has been found to have a “striking” positive impact for 16- and 17-year-old 
youths.6

job corps 

Job training and skill-building 
community resource for youth ages 
16-24 in need of vocational training 
and academic support.
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Objectives:

Participants go through four phases that include specific learning objectives:

1)  Outreach and Admission
2)  Career Preparation 
3)  Career Development 
4)  Career Transition 

Components:

Job Corps defines a set of core competencies needed to secure and maintain employment:

	 Academic education,
	 Vocational training,
	 Information technology,
	 Employability skills, and
	 Independent living skills. 

cost for services:  

No cost for eligible students (see sidebar).

Contact Information: 

National:
U.S. Department of Labor
Frances Perkins Building
200 Constitution Avenue, NW, 
Suite N4463
Washington, DC 20210
Phone: (202) 693-3000
Fax: (202) 693-2767
E-mail: national_office@jobcorps.gov
Website: www.jobcorps.gov

ELIGIBILITY:

To enroll in Job Corps, students must meet the following requirements:
	 Be 16 through 24;
	 Be a U.S. citizen or legal resident;
	 Meet income requirements; and,
	 Be ready, willing, and able to participate fully in an educational environment.

Note: Refer to Job Corps Admissions: Evaluating Applicant Behavior and Court History (sidebar), which is used to 
assess and verify applicant eligibility and lists additional factors for student selection and enrollment. 
All applicants will be evaluated on an individual basis, and on their current ability to participate 
successfully. 

Regional:
US Department of Labor
Office of Job Corps
The Curtis Center, Suite 815 East
170 South Independence Mall West
Philadelphia, PA 19106
Phone: (215) 861-5501
Fax: (215) 861-5520
E-mail: phi_region@jobcorps.gov
Website: www.jobcorps.gov/
centerlocations.aspx?statename=pa

Pennsylvania:  
See Appendix C for a list of Job Corps centers located in Pennsylvania.
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JOB CORPS ADMISSIONS: EVALUATING APPLICANT BEHAVIOR AND COURT HISTORY

Job Corps Admissions Counselors (ACs) are required to make recommendations for enrollment based 
on a number of factors used to assess an applicant’s ability to participate successfully in the program, 
including Behavior History Criterion that require applicants be free of behavioral problems so serious 
that the applicant:

	 Could not adjust to Job Corps standards of conduct, 
	 Would prevent others from benefiting from the program,
	 Requires face-to-face supervision from the court system, or 
	 Has significant court-imposed financial obligations.

ACs evaluate the applicant’s behavior and court history in five areas. Applicants are evaluated on an 
individual basis, and on their current ability to participate, and recommendations for denial are not 
based solely on past behaviors or offenses. These guidelines provide only a basis for evaluation; there is 
not, for example, a list of offenses for which an applicant would automatically be disqualified.

1.   	Behavior Observations by ACs. ACs may immediately suspend the application process 		
	 for applicants who display inappropriate behaviors, such as:

	 Displaying aggression or using threats,
	 Showing anger regarding application procedures,
	 Acting disrespectfully toward other applicants or the AC,
	 Depending on others to complete required application activities (except where an applicant 

has a disability that makes such assistance appropriate),
	 Refusing to comply with orientation or interview expectations, such as refusing to remove 

gang-related apparel, and/or
	 Attending appointments while under the influence of illegal drugs or alcohol.

2.   History of Criminal Behavior. Applicants cannot be denied enrollment in Job Corps based 
on involvement in the juvenile/criminal justice system. Job Corps does not list criminal offenses 
that automatically determine an applicant unsuitable for enrollment, nor is there a specific 
criminal offense or number of convictions that automatically disqualifies an applicant. However, 
ACs keep in mind the need for applicants to be successful in the Job Corps residential living 
environment and within a system of structured training and discipline. Applicant criminal 
history review includes the following:

	 The relevance of each conviction or behavior to the requirements of Job Corps,
	 The nature of the crime(s) committed (see Serious Behaviors or Crimes, below),
	 The number of convictions,
	 The facts surrounding each offense,
	 The length of time between the conviction(s) and/or the completion of court-imposed 

sanctions, and the time of the Job Corps application,
	 The applicant’s school and employment history before and after the conviction, and
	 The applicant’s efforts at rehabilitation.

3.   Court Fines. Applicants who have court fines may be considered for enrollment if the court 
suspends the obligation during Job Corps enrollment. The AC will also consider the level of 
restitution required, the applicant’s restitution efforts thus far, and the applicant’s commitment 
to fulfill court-imposed obligations once separated from Job Corps.
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4.  Parole, Probation, and Incarceration. Applicants who are on parole or probation are 
considered for enrollment only if:

	 The court of record will waive the requirement for face-to-face supervision during Job Corps 
enrollment, and

	 The probation officer indicates the applicant has made a good faith effort to meet court-
imposed sanctions and responded positively to court supervision.

Applicants should have displayed successful ability to meet court-mandated appointments and requirements 
for a reasonable time period prior to enrollment in Job Corps, and should be involved in positive activities 
since being sentenced, such as school or employment. Applicants who apply to Job Corps in order to avoid 
their court-mandated supervision will not be considered for enrollment in Job Corps.

5.   Serious Behaviors or Crimes. The following are considered serious behavior or crimes:

	 First- or second-degree assault
	 Gang-related assault or assault committed by multiple attackers
	 Use of a weapon in a crime
	 Poisoning or attempted poisoning
	 Kidnapping, robbery, or extortion behaviors
	 History of stalking, or any other behaviors that involve threats or harm to weaker 

individuals
	 Arson-related property crimes
	 Serious felony convictions
	 Sexual offenses
	 Significant court-imposed fines ($500 or more)

For detailed Jobs Corps admissions information, see Policy & Requirements Handbook at http://jobcorps.
dol.gov. 
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INTERESTING FACTS

Abstract:

Pennsylvania CareerLink7 is a network of certified Workforce Investment Act of 1998 (WIA) 
one-stop centers and local affiliates that provides a full range of services for job seekers, 
including employment, education, and training services. The CareerLink network also 
coordinates youth workforce development activities funded under WIA Title I Youth, which 
provides employment and training services to economically disadvantaged youth possessing 
specific barriers to employment (see sidebar), with other youth-directed state and local 
agencies.

Services are provided in CareerLink centers and local CareerLink-affiliated public and private 
organizations, agencies, and educational institutions. Anyone who is eligible to work in the 
United States is eligible for CareerLink core employment-related services, regardless of 
income. CareerLink Core Services can be accessed either at CareerLink centers or through 
the CareerLink website. In addition, youth who fall under WIA Title I Youth guidelines are 
eligible for specialized services through CareerLink.

Pennsylvania CareerLink has not been evaluated/listed in a registry, but provides services 
free of charge to eligible youth. 

pennsylvania careerlink 
						    
Skill-building and job training 
community resource for eligible 
youth ages 14 and older in need of 
workforce development 
services.

The Pennsylvania CareerLink network is funded 
under the Workforce Investment Act of 1998 (WIA) 
and provides services for three populations: adults, 
dislocated workers, and youth. Youth services are 
delivered with strong connections between education 
and workforce development. 

Workforce Investment Boards (WIBs), which include 
business, education, labor and government leaders, 
provide administrative oversight of the WIA at the 
state and local levels. In addition, Pennsylvania WIBs 
have youth councils that help develop local and 
statewide strategies for youth. 

 workforce development 
Skill Set 

	academic Skill Set 
— through CareerLink partner 		
 	 organizations/agencies
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Objectives:

CareerLink centers provide comprehensive services that link job seekers and employers. 

In addition, the Workforce Investment Act (WIA) has identified core performance standards 
for youth ages 14-18 served under Title I Youth funding:

	 Attainment of basic skills and, as appropriate, work readiness or occupational skills;
	 Attainment of secondary school diploma or recognized equivalent; and
	 Placement and retention in post-secondary education or advanced training, 

or placement and retention in military service, employment, or qualified 
apprenticeships.

Components:

Youth services at CareerLink include:

Core Services 

Staff-Assisted Core Services available at CareerLink centers include:
	 Orientation to the CareerLink service delivery system.
	 Initial assessment of skills, aptitudes, abilities, and service needs.
	 Resume preparation and interviewing skills assistance.
	 Job search and placement assistance.
	 Occupational information and career counseling, as appropriate.
	 Information and connections with training programs, GED, literacy, and basic adult 

education.
	 Free workshops, including career exploration, resume writing, and basic computer 

skills, to name a few. 
	 Job Fairs for employer- or industry-specific recruitment.
	 Personal computers with Internet access, fax machines, copiers, and a variety of 

employment-related materials are available.

Self-Service Core Services available on the CareerLink website from any Internet-
connected computer include:
	 Online registration and personal folder in which job seekers can build and store 

resumes, job preferences, and a job development activity log.
	 Direct access to job listings throughout Pennsylvania.
	 Online resume forwarding to CareerLinked employers.
	 Links to online newspapers and other Internet-based job search sites.

WIA Title I Youth Services

CareerLink ensures the availability of the following WIA-required services to eligible youth 
either through their centers or local affiliates:

	 Tutoring, study skills training, and instruction, leading to completion of secondary 
school, including dropout prevention strategies.

	 Alternative secondary school services, as appropriate.

	 Summer employment opportunities that are directly linked to academic and 
occupational learning.

	 Paid and unpaid work experiences, as appropriate, including internships and job 
shadowing.

	 Occupational skills training, as appropriate.

	 Leadership development opportunities, as appropriate.
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ELIGIBILITY:

Anyone ages 14 and up who is eligible to work in the United States is eligible for CareerLink core 
employment-related services, regardless of income. 

Eligibility requirements for WIA Title I Youth specialized services follow: 

Youth are ages 14-21; and, are low-income; and, have one of the following barriers to employment:

	 School dropout
	 Homeless, runaway, or foster child
	 Pregnant or a parent
	 Offender
	 Low literacy skills
	 Unemployed and unable to secure and hold a job without additional services or training.

Note: Five percent of youth may be non-low income, but must face one or more of the barriers to 
employment. Also, youth ages 18-21 years may be considered adults and may be concurrently enrolled 
in WIA adult and dislocated worker programs. 

	 Supportive services (e.g., transportation and child care for eligible youths who are 	
parents).

	 Adult mentoring for the period of participation and a subsequent period, for a total 		
of not less than 12 months, including mentors for guidance and support in learning 		
basic work skills.

	 Follow-up services for not less than 12 months after the completion of participation, 		
as appropriate.

	 Comprehensive guidance and counseling, as appropriate.
 
cost for services:  

All Core Services provided at CareerLink centers and online are available at no cost to any-
one who is eligible to work in the United States. WIA Title I Youth specialized services are 
provided free of charge to eligible youth (see sidebar).
 
Contact Information: 

CareerLink Centers:
See Appendix C for a list of CareerLink centers in Pennsylvania.

Online CareerLink Services:
Access through the Commonwealth Workforce Development System (CWDS) website 
www.cwds.state.pa.us. 
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INTERESTING FACTS

Abstract:

The Pennsylvania Conservation Corps (PCC)8 provides unemployed youth with job training 
and educational opportunities while completing conservation, recreation, and historical 
preservation projects in historical sites; state and local parks and on other public lands; and 
in local communities. PCC corpsmembers live at home and travel to their projects each day. 
In many cases, transportation is available to and from the work site, which may be in urban, 
suburban, or rural areas. 

PCC corpsmembers are enrolled for a one-year term of service. Those who might benefit 
from additional experience or training may be extended for an additional six to twelve 
months. PCC corpsmembers are paid minimum wage with a 10 percent increase after six 
months. Members who serve for a full year earn a $1,000 cash bonus, and may qualify for 
an education award of up to $4,725 that may be used for future schooling or to pay off 
existing student loans.

PCC corpsmembers work in crews under the guidance of crewleaders who have experience 
in the building trades and are skilled in motivating and training young people. Work 
opportunities include constructing pole buildings and shelters, trail development, improving 
fish and wildlife habitat, restoring historical structures, planting trees and shrubs, installing 
playground equipment, and other kinds of needed work.

Pennsylvania Conservation Corps (PCC) has not been evaluated or listed in a registry, but 
provides services free of charge to eligible youth.

Pennsylvania Conservation Corps (PCC) was 
launched in 1984 and is administered by the 
Pennsylvania Department of Labor and Industry. 
More than 14,000 young Pennsylvanians have 
served as corpsmembers, gaining work experience 
while completing more than 1,200 projects and 
responding to a number of declared natural 
disasters. 

pennsylvania conservation 
corps (PCC)
 
						     Skill-building and job training 
community resource for eligible 
youth ages 16-25.

 workforce development 
	S kill Set

 academic skill set
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Objectives:

Corpsmembers will: 

	 Develop workplace skills, life skills, and self-confidence,
	 Develop an ethic of citizenship, 
	 Accomplish significant conservation and historical work, and 
	 Carry out other projects of public benefit. 

Components:

The PCC includes:

1)	 On-the-Job-Training
	 Corpsmembers receive training and experience in carpentry, masonry, 

landscaping, and other trades depending on the work they are doing, 
	 May participate in emergency projects, including flood and tornado cleanup, 

search and rescue, fire suppression, and repair of damaged structures, and
	 Develop resumes and earn positive work recommendations.

	 2)	 Educational Opportunities
	 Corpsmembers are offered a variety of paid educational opportunities, including 

GED preparation, tutoring, life skills instruction, vocational-technical education, 
college courses, job search training, and field trips.

	 3)	 Mentoring
	 Corpsmembers become eligible after eight months of service to participate 

in a mentoring component that includes job shadowing and working in their 
communities.

cost for services:  

No cost for eligible youth (see sidebar). 
 
 
Contact Information: 

Contact the local Pennsylvania CareerLink center (see Appendix C) for information about 
PCC projects, or contact:

Pennsylvania Conservation Corps
1304 Labor and Industry Building
Harrisburg, PA 17121
Phone: (717) 783-6385
Phone: (888) 577-4722 (PA only)
Fax: (717) 787-9458
Email: pcc@state.pa.us
Website: www.dli.state.pa.us/landi/CWP/view.asp?A=145&QUESTION_ID=56094
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ELIGIBILITY:

To join the PCC, youth must:
	 be a Pennsylvania resident between the ages of 18 and 25 (16- and 17-year-olds may participate 

in special circumstances—see below);
	 not be enrolled in school full time; and
	 be physically and mentally capable of performing labor-intensive work.

Youth may not quit school to participate. Preference in enrollment is given to the economically 
disadvantaged. No experience is needed as youth will be fully trained to do all work. 

Note: 16- and 17-year-olds may participate with the following exceptions: Sixteen-year-olds may join if 
they are enrolled in an approved school-to-work transition program. Seventeen-year-olds may participate 
if they 1) have graduated from high school, 2) are enrolled in an approved school-to-work transition 
program, or 3) are out of school and have reached their academic potential as defined by the school’s 
chief administrator.



64

w
o

r
k

fo
r

c
e

d
ev

el
o

pm
en

t

Updated 10/2009



65

P
r

o
-So

c
ial

w
o

r
k

fo
r

c
e

d
ev

elo
pm

en
t

Updated 10/2009

INTERESTING FACTS

Abstract:

youthbuild 
						    

Skill-building job training and 
academic community resource for 
eligible youth ages 16 and above.

The YouthBuild concept began in New York City 
in 1978 with a group of teenagers who renovated a 
Harlem tenement. The nonprofit YouthBuild U.S.A. 
was founded in 1990 to coordinate the expanding 
network of YouthBuild sites. Today there are 275 
YouthBuild programs throughout the country, 15 
of which are in Pennsylvania. All are funded by the 
US. Department of Labor. 

YouthBuild9 programs operate as charter schools, alternative schools, or GED programs 
within community-based, independent organizations. The programs provide job training 
and educational activities to eligible youth who, as part of their training, help construct or 
rehabilitate housing for low-income or homeless individuals and families in their respective 
communities. 

The core of the YouthBuild program consists of 50% classroom education and 50% 
construction site work. Students are provided with services and support designed to develop 
knowledge, skills, and positive attitudes for postsecondary success. Lengths of stay range 
from six months to two years. Many YouthBuild students earn Ameri-Corps education 
awards to help pay for college expenses.

YouthBuild programs are kept small to create supportive mini-communities. Classroom 
education and construction site work are enhanced with an individualized mix of learning 
processes, including: integrated core academic curricula, vocational training, and life 
skills training; on-the-job training experience and opportunities to practice interactive and 
personal skills; and leadership development integrated with real-life opportunities. 

YouthBuild educators and construction site staff (often union journeymen) possess the 
necessary credentials as required by the school district in which the program operates. 

YouthBuild has been evaluated but not listed in a registry. In-depth interviews with 
YouthBuild graduates showed that 80% exhibited none of three negative behaviors (sold 
marijuana or hard drugs, were convicted of a felony, or spent time in prison), 85% were 
involved in at least one community-oriented activity, 75% were working at an average wage 
of $10.00 per hour, going to school or training for jobs, and 91% gave positive evaluations 
of the overall YouthBuild experience.10

 workforce development 
	S kill Set

 academic skill set
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Objectives:

Participants will:

	 Obtain the education and employment skills necessary to achieve economic self-
sufficiency in occupations in demand, and post-secondary education and training 
opportunities,

	 Be provided with opportunities for meaningful work and service to communities,
	 Develop employment and leadership skills and a commitment to low-income 

community development, and 
	 Utilize their energies and talents to expand the supply of affordable housing for 

homeless individuals and low-income families. 
 
Components:

The YouthBuild program includes:

1)	 Mental Toughness Training 
	 Introduction to the YouthBuild program. 

2)	 Academic Program 
	 Small classes with one-on-one individualized attention.
	 Core academic skills integrated with vocational training, job seeking and job 

holding skills, leadership opportunities, and life skills training.
	 High school diploma or GED and preparation for postsecondary technical training 

or college.

3)	 Job Training
	 Construction site work to construct/rehabilitate affordable homes for 	

homeless and low-income people.
	 A few programs offer technology or healthcare industry training.

4)	 Leadership Development
	 YouthBuild program all-student policy committee. 
	 Community service and participation in community affairs. 
	 Participation in national YouthBuild Young Leaders Council. 

5)	 Counseling and Youth Development
	 Individualized mentoring and nurturing from staff.
	Individual counseling and peer support groups.

6)	 Graduate Services 
	 Ongoing support and follow-up after graduation.

 
cost for services:  

No cost for eligible youth (see sidebar).

Contact Information: 

National:
YouthBuild USA
58 Day Street
Somerville, MA 02144
Phone: (617) 623-9900
TTY: (617) 741-1267
Fax: (617) 623-4331
Email: infor@youthbuild.org	
Website: www.youthbuild.org

Pennsylvania:  
See Appendix C for a list of YouthBuild sites in Pennsylvania. 
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ELIGIBILITY:

To be eligible to participate in a YouthBuild program, youth must be:
1.	 Not less than age 16 and not more than age 24, on the date of enrollment and
2.	 Be one or more of the following:

	 	A member of a low-income family or
	 	A youth in foster care (including youth aging out of foster care) or
	 	A youthful offender or
	 	A youth with a disability or
	 	The child of an incarcerated parent or
	 	A migrant youth.

3.	 And a school dropout.

Exception:
Up to 25% of participants may be youth who do not meet parts two and three of the above requirements 
provided that they are:
	 	 Basic skill deficient, even if they have their high school diploma or GED; or 
	 	 Have been referred by a local secondary school to a YouthBuild program that leads to the 	

	 attainment of a secondary school diploma.
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Endnotes:

1 	 Material in the Crossroads JOBTEC profile was derived from two sources: 

	 NCTI Crossroads Youth Programs Catalog. (2006). Phoenix AZ: National Curriculum and Training Institute, Inc.

	 National Curriculum and Training Institute, Inc. (NCTI) website www.ncti.org. (Information acquired August 13, 
2007.)

2 	 Casner-Lotto, J. and Barrington, L. (2006). Are They Really Ready for Work? Employers’ Perspectives on the 
Basic Knowledge and Applied Skills of New Entrants to the 21st Century U.S. Workforce. The Conference Board, 
Inc., the Partnership for 21st Century Skills, Corporate Voices for Working Families, and the Society for Human 
Resource Management. 

	 Jones, L.K. (1996). Job Skills for the 21st Century: A Guide for Students. Oryx Press. See www.careerkey.org. 

3 	 Material in the Goodwill Industries International, Inc. profile was derived from two sources:

	 Goodwill Industries International website www.goodwill.org. (Information acquired August 24, 2007.)

	 Pennsylvania Association of Goodwills regional members’ websites accessed through www.goodwillpa.org. 
(Information acquired August 24, 2007.)

4 	 Material in the Job Corps profile was derived from the Job Corps website http://jobcorps.gov. (Information 
acquired August 13, 2007.)

5 	 Sherman, L.W., Gottfredson, D.C., MacKenzie, D.L., Eck, J., Reuter, P., and Busway, S. (1998). Preventing Crime: 
What Works, What Doesn’t, What’s Promising. Retrieved January 3, 2008 from http://www.ojp.usdoj.gov/nij.

6 	 Burghardt, J., Schochet, P.Z., McConnell, S., Johnson, T., Gritz, R.M., Glazerman, S., Homrighausen, J., and 
Jackson, R. (2001). Summary of the National Job Corps Study. Princeton, NJ: Mathematica Policy Research, 
Inc.

	 Schochet, P.Z., Burghardt, J., and Glazerman, S. (2000). Job Corps Study: The Short-Term Impacts of Job Corps 
Participation on Employment and Related Outcomes. Princeton, NJ: Mathematica Policy Research, Inc.

7 	 Material in the Pennsylvania CareerLink profile was derived from five sources:

	 The Commonwealth Workforce Development System (CWDS) website www.cwds.state.pa.us. (Information 
acquired December 14, 2007.)

	 Guide to Services, PA CareerLink Carbon County, available online at www.carboncareerlink.org. (Information 
acquired December 14, 2007.)

	 PA CareerLink of Lehigh Valley website http://www.careerlinklehighvalley.org. (Information acquired December 
14, 2007.)

	 PA CareerLink Pittsburgh/Allegheny County website www.careerlinkpittsburgh.com. (Information acquired 
December 14, 2007.)

	 Pennsylvania’s Youth Policy Statement for Title I of the Workforce Investment Act of 1998. See www.paworkforce.
state.pa.us/about/lib/about/documents/youth_policy.pdf.

8 	 Material in the Pennsylvania Conservation Corps (PCC) profile was derived from the Pennsylvania Department of 
Labor and Industry website www.dli.state.pa.us/landi/CWP/view.asp?A=145&QUESTION_ID=56094. (Information 
acquired December 14, 2007.)

9 	 Material in the YouthBuild profile was derived from two sources: YouthBuild Transfer Act. (January 3, 2006). 
Available online at www.doleta.gov/reports/pdf/youthbuild_transfer_act.pdf. 

	 YouthBuild USA website www.youthbuild.org. (Information acquired August 20, 2007.)

10 	 Hahn, A., Leavitt, T.D., Horvat, E.M., and Davis, J.E. (2004). Life after YouthBuild: 900 YouthBuild Graduates Reflect 
on Their Lives, Dreams, and Experiences. Brandeis University, Heller School for Social Policy and Management, 
Center for Youth and Communities and Temple University, College of Education.
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independent living
skills

Overview

Definition

Independent living skills help adolescents increase their abilities to live on their own and 
increase their self-reliance. 

Relevance

Preparing youth for independent living (especially older teens and those transitioning out of 
placement or foster care) has been shown to improve their life chances. 

Goal 

Self-sufficient living.

independent living skill set:

	 Housing

	 Money Management

	 Transportation

	 Daily Living Skills
 
 
A note about independent living skills curricula

The independent living skills curricula profiled in this Guide do not generally offer facilitator 
training. The basic elements of independent living skills are common knowledge for most 
adults, and therefore do not require facilitators to possess specialized knowledge or undergo 
rigorous training prior to teaching classes. The profiled curricula’s facilitator manuals provide 
step-by-step assistance in lesson planning and teaching the curricula. 
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INTERESTING FACTS

Abstract:Abstract:

The ARISE Independent Living Curriculum1 is a series of topic-specific lessons designed to 
develop a foundation for youth to make successful transitions to responsible adulthood by 
building their capacities to live independently, become successful in their personal lives and 
work, and becoming productive members of society. 

The ARISE Independent Living Curriculum consists of several series of lessons that can be 
mixed and matched to create individualized courses of study, depending on youths’ ages 
and needs. The number of hours and sessions is dependent upon the lessons used.

ARISE Independent Living Curriculum may be taught in probation departments, community-
based programs, and residential facilities. The curriculum is designed to be presented using 
an interactive group process that includes role-playing, modeling, written assignments, 
brainstorming, dynamic group discussion, and assessment.

Training is offered but not required to facilitate ARISE Independent Living Curriculum groups 
or purchase materials. Curriculum materials include facilitator manuals, student workbooks, 
and quizzes to evaluate learning.

The ARISE Independent Living Curriculum has been evaluated but not listed in a registry. 
Internal evaluations have concluded that the ARISE instructor training and youth curricula 
are very effective. The evaluations assessed multiple dimensions, including ARISE’s 
training practices and effectiveness, the competency of ARISE certified instructors, and the 
satisfaction of youth participants and instructors.2

ARISE was founded in 1986 to publish educational 
materials designed to prepare at-risk young people 
to live independently and become productive 
members of society. 

INTERESTING FACTS

arise independent living 
curriculum
 
						     Skill-training curriculum for youth 
ages 14-19 preparing to live 
independently.

 Independent living skill set

 pro-social skill set

 academic Skill 
	 —	 study and learning skills
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Objectives:

Participants will:

	 Learn how to plan and manage time, money, and other resources to support 
themselves,

	 Learn to utilize available resources to find housing, transportation, and employment, 
and to make informed consumer decisions,

	 Learn to make educated life choices concerning nutrition, fitness, healthcare, 
parenting, and sexual responsibility, and

	 Begin to create and maintain appropriate support networks.
 
Components:

The ARISE Independent Living Curriculum includes: 

	 Time and money management

	 Housing, transportation, employment, and informed consumer decisions

	 Healthcare, parenting, and sexual responsibility

	 Social support and networking
 
Training and materials:  

Training is offered but not required to facilitate ARISE Independent Living Curriculum 
groups or purchase materials. See Appendix B for more information about training, a list of 
materials, and associated costs.

Contact Information: 

ARISE Foundation
824 US Highway 1, Suite 240
North Palm Beach, FL 33408
Phone: (888) 680-6100
Fax: (888) 599-3750
Email: questions@ariselife-skills.org 
Website: www.ariselife-skills.org 
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INTERESTING FACTS

Abstract:

The Casey Family Programs Foundation, the 
developer of the Casey Life Skills Tools, was established 
in 1966 by United Parcel Services (UPS) founder 
Jim Casey to help emancipated youth and youth in 
foster care.

The Casey Life Skills Tools3 is a comprehensive set of web-based tools designed to help 
youth in foster care and other out-of-home placements and the adults working with them 
to identify independent living and other competency development skill deficits and provide 
a means to attain competencies in those areas. These tools are appropriate for all youth 
regardless of living circumstances.

The first tool, the Ansell-Casey Life Skills Assessment (ACLSA), is an evaluation of a broad 
range of skills that consists of statements about life skills that youth and/or caregivers 
complete. There are four different assessments for different age groups as well as 
assessments for caregivers to rate the youth. A scored report indicates areas of strength 
and weakness from which an individualized or group curriculum may be designed. The 
assessments may also be administered after life skills instruction to evaluate learning.

The second tool, the Life Skills Guidebook, is designed to help create a life skills-building 
curriculum by outlining important life skills and identifying learning goals, expectations, 
activities, exercises and materials that can be used to teach youth. The Guidebook outlines 
nine important life skills that match those in the ACLSA (see Components, below).

The third tool, Ready, Set, Fly!, is an instructional book that contains a series of activities 
and suggestions that may be used to help youth learn the targeted life skills. The activities 
and suggestions vary from simple to more complex and can be used with children whose 
ages range from elementary to post high school. The activities in Ready, Set, Fly! are 
broken down into levels according to the youths’ ages and are both age appropriate and 
developmental stage appropriate. Ready, Set, Fly! may be used by itself or in conjunction 
with the other Casey Life Skills Tools.

The ACLSA and Life Skills Guidebook are designed to be used online when assessing youth 
and developing a curriculum, but may be used in hard copy by printing a paper copy from 
the webpage. Ready, Set, Fly! and other independent living skills curricula may be used 
one-on-one or in group settings in probation departments, community-based programs, 
residential facilities, and with other care providers.

casey life skills tools
 
						     Skill assessment tool, curriculum-
designing tool, and instructional 
guidebook for independent living 
skill building for youth ages 8  
and older.

 Independent living skill set

 pro-social skill
	 —	 social interaction skills

 academic Skill 
	 —	 study and learning skills

 workforce development  
	 skill set
	



74in
d

ep
en

d
en

t 
li

v
in

g

Updated 10/2009

Training is offered but not required to use the Casey Life Skills Tools, develop curricula, or 
facilitate groups. 

The Casey Life Skills Tools have not been evaluated or listed in a registry, but meet NCJJ’s 
criteria for inclusion.
 
Objectives:

Caregivers and facilitators will:

	 Assess the youth’s progress toward living independently with the ACLSA,
	 Use the Life Skills Guidebook to develop curricula that teaches skills the youth needs 

to succeed as indicated from the ACLSA, and 
	 Teach the needed life skills using Ready, Set, Fly! and other materials as indicated in 

the Life Skills Guidebook.

Components:

The ACLSA and Life Skills Guidebook include:

	 Career Planning

	 Communication Skills 

	 Daily Living

	 Home Life

	 Housing and Money Management

	 Self Care

	 Social Relationships

	 Work Life

	 Work and Study Skills
 
training and Materials:  

Training is offered but not required to use the Casey Life Skills Tools or access materials. 
See Appendix B for more information about training and a list of materials. 

Contact Information: 

Casey Family Programs
1300 Dexter Avenue North, Floor 3
Seattle, WA 98109
Phone: (206) 282-7300
Fax: (206) 282-3555
Email: aclsa@casey.org or contactus@casey.org 
Websites: www.caseylifeskills.org or www.casey.org 
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INTERESTING FACTS

Abstract:

Daniel Memorial Institute, Florida’s oldest child-
serving agency, has evolved into a multi-service 
agency that assists troubled youths and their families 
with a variety of innovative and nationally recognized 
programs. Since 1987, the Daniel Memorial Institute 
has developed and marketed training materials for 
independent living skills, foster care, and social 
service programs. 

Curriculum and Lessons for Attaining Self-Sufficiency (CLASS)4 is a comprehensive, 
competency-based software curriculum designed and marketed by the Daniel Memorial 
Institute to teach youth independent living skills in 14 life skills categories. Each of the life 
skills categories in the CLASS curriculum contains a series of lessons (sessions) pertaining 
to the title topic and all the resources needed to make training sessions complete. Sessions 
average 45 minutes in length.

CLASS may be taught in probation departments, community-based programs, and 
residential facilities. CLASS focuses on teaching specific skills through exercises, 
worksheets, games, and practice in a small group setting. 

Training is not offered for the CLASS curriculum, which is designed to provide all the 
necessary materials as well as guidance and support for facilitators. The CLASS curriculum 
software provides lesson plans with facilitator instructions, overhead copies, participant 
handouts, and pre- and post-test questions to evaluate learning. The software provides 
the facilitator with the ability to edit lesson plans and print all needed materials from their 
computers; no additional books or resources are necessary.

CLASS has not been evaluated or listed in a registry, but meets NCJJ’s criteria for inclusion.

 Independent living skill set

 pro-social skill 
	 —	 social interaction skills

 workforce development  
	 skill set
	

curriculum and lessons for  
attaining self-sufficiency (Class)
 
						     Skill-training curriculum for youth 
ages 14 and older preparing to live 
independently.
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Objectives:

Participants will develop specific competencies as evaluated by pre- and post-tests in each 
of 14 life skills categories included in the curriculum. 
 
Components:

CLASS includes:

1)		  Interpersonal Skills 
2)		  Educational Planning 
3)		  Money Management 
4)		  Food Management 
5)		  Personal Appearance 
6)		  Health 
7)		  Job Seeking 
8)		  Job Maintenance 
9)		  Legal Skills 
10)		 Emergency and Safety Skills 
11)		 Community Resources 
12)		 Housekeeping 
13)		 Housing 
14)		 Transportation 

training and materials:  

Training is not offered for the CLASS curriculum. See Appendix B for a list of materials and 
cost information.

Contact Information: 

Daniel Memorial Institute
4203 Southpointe Boulevard
Jacksonville, FL 32216
Phone: (904) 296-1055
Fax: (904) 296-1953
Email: info@danielkids.org 
Website: www.danielkids.org 
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INTERESTING FACTS

Abstract:

I Can Do It! A Micropedia of Living on Your Own5 is an engaging, easy to use, 
comprehensive resource handbook that can be used by older youth to guide them through 
most topics pertaining to living on their own. 

I’m Getting Ready…I Can Do It! is an interactive workbook with activities created to 
motivate learning. The “lessons” encourage involvement of the learner with friends, groups, 
family, and/or community. Background information for completing the activities can be 
found in the I Can Do It! resource handbook.

The I Can Do It! resource handbook and I’m Getting Ready workbook can be used as a 
curriculum to teach individuals or groups, or as a resource of information for youth when 
making decisions and planning for independent living. This curriculum may be used in 
probation departments, community-based programs, residential facilities, and with other 
care providers. 

Training is not offered for this curriculum. Materials include the resource handbook 
and student workbook. Materials are available as free online PDF downloads or may be 
purchased.

I Can Do It! and I’m Getting Ready have not been evaluated or listed in a registry, but meet 
NCJJ’s criteria for inclusion. 

I Can Do It! (1996) and I’m Getting Ready (2001) were 
written by a home economics teacher who wanted to 
create an alternative way to get needed information 
to young people who are living on their own. The 
publishing company, Microlife, received a National 
Independent Living Association Award in 2003.

 independent living skill set 

i can do it! a micropedia of living  
on your own (handbook) 
I’m getting ready...i can do it! 
(workbook) 

Skill-training resource handbook 
and workbook for youth ages 
14 and older preparing to live 
independently.
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Objectives:

I Can Do It! and I’m Getting Ready will teach youth independent living skills and help youth 
plan for independent living.
 
Components:

I Can Do It! A Micropedia of Living on Your Own includes:

	 Budgeting to Make Money Stretch
	 Using Banks and Credit
	 Protecting Your Money and Your Future
	 Starting Out Supplies
	 Furnishing with Old and New
	 Finding My Own Place
	 Staying Safe
	 Finding a Compatible Roommate
	 Building a Support Network
	 Moving Out
	 Looking Good
	 Hungry? Eat Healthy?
	 Cook ‘n Shop
	 Wash ‘n Wear & Care ’n Repair
	 Getting Cleaned Up For Company
	 Traveling to See New Horizons
	 Buying Wheels

 
training and materials:  

Training is not offered for this curriculum. See Appendix B for a list of materials and cost 
information.

Contact Information: 

MICROLIFE
1610 N. Briarcliff Drive
Appleton, WI 54915
Phone: (888) 357-7654
Fax: (920) 735-9434
Website: www.sociallearning.com
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INTERESTING FACTS

Abstract:

Kids + Kash,6 a curriculum designed to teach consumer and money skills, is an education 
project supported by the 4-H program and available free for all adults and youth to use.

Kids + Kash consists of four lessons in which participants are encouraged to develop 
financial goals and responsible money management. Each lesson may be taught in one to 
two sessions depending on the length of each session, amount of material covered, and 
number of optional activities presented.

Kids + Kash may be used in probation departments, community-based programs, residential 
facilities, and with other care providers. The curriculum is designed to be presented in an 
interactive group format that includes discussion, written assignments, demonstration, and 
homework.

Training is not offered for the Kids + Kash curriculum, but facilitators may access support 
through the local county Extension office. Materials include a leader’s manual (includes 
all the necessary materials for each lesson and provides step-by-step instructions) and 
member’s guides (participant workbooks) for each of the four lessons. Pre- and post-tests 
are included to evaluate learning.

Kids + Kash has not been evaluated or listed in a registry, but meets NCJJ’s criteria for 
inclusion.

The Kids + Kash curriculum was prepared by the 
College of Agricultural Sciences, Cooperative 
Extension, The Pennsylvania State University, by 
extension agents Christine A. Tomascik of Luzerne 
County, Dawn M. Olson of Monroe County, Debra 
A. Bryant of Wayne County, and Cathy F. Bowen, 
associate professor of agricultural and extension 
education. 

 independent living Skill 
	 —	 Money management 
	

kids + kash
 
						     Skill-training curriculum for youth 
ages 9-13.
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Objectives:

Participants will learn the factors affecting purchasing decisions, understand the process 
of making a consumer complaint, distinguish between needs and wants, and recognize the 
influence of advertising on their purchasing decisions.
 
Components:

Kids + Kash includes:

Member’s Guide 1:
	 Definition of a consumer
	 Comparison shopping saves time and money
	 Advertisements may tell only part of the story
	 Distinguish between needs and wants 

Member’s Guide 2:
	 Shop in different types of stores for different reasons
	 Complain effectively

Member’s Guide 3:
	 Advertising influences consumer behavior
	 Evaluate what the term “sale” really means
	 Valuable information on nutrition labels
	 Basic steps for asserting consumer rights

Member’s Guide 4:
	 Advertisements are not always honest
	 Decipher or decode advertisements
	Expensive products not always the best quality or best buy
	 Warranties 

 
training and materials:  

Training is not offered for Kids + Kash. However, the local county Extension office can 
answer questions about the Kids + Kash curriculum and how to use it. 

All Kids + Kash materials are available as free online PDF downloads. See http://pa4h.
cas.psu.edu/102.htm (Look under the topic “Family and Consumer Sciences,” subtopic 
“Economics, Jobs and Careers.”)

	 Kids + Kash Leader’s Guide
	 Kids + Kash Member’s Guides 1-4 

 
Contact Information: 

The Pennsylvania State University
The College of Agricultural Sciences
Agricultural and Extension Education
114 Ferguson Building
University Park, PA 16802
Phone: (814) 685-1688
Fax: (814) 863-4753
Website: www.cas.psu.edu 

See 4-H contact information in Appendix C for a list of Penn State Cooperative county 
Extension offices.
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INTERESTING FACTS

Abstract:

Preparing Adolescents for Young Adulthood (PAYA)7 is a workbook series created for youth 
aging out of foster care or other youth who need to prepare to live independently, and is 
available free for all adults and youth.

PAYA consists of five modules with a total of 16 topics (lessons) and brief assessments that 
match the learning goals and expectations of the Casey Life Skills Guidebook (see Casey Life 
Skills Tools profile).  

PAYA may be used by an individual alone or with an adult, and in a group setting in 
probation departments, community-based programs, residential facilities, and other 
care providers. The curriculum utilizes hands-on experiential learning to help develop or 
strengthen the skills necessary for youth to live on their own. 

Training is not offered for this curriculum. Materials include five handbooks for skill 
development (Modules 1-5) that contain information and exercises by topic area. Brief 
assessments evaluate participant learning.

PAYA has not been evaluated or listed in a registry, but meets NCJJ’s criteria for inclusion.

 independent living skill set

 pro-social Skill 
	 —	 social interaction skills

 workforce development  
	 skill set

preparing adolescents for  
young adulthood (paya)
 
						     Skill-training curriculum for youth 
14 and older preparing to live 
independently.

The Massachusetts Department of Social Services 
developed Preparing Adolescents for Young Adulthood 
(PAYA) to ensure continuity of life skills training 
provided to youth in agency care, and mandated 
in the Standards for Independent Living that all 
placement programs must use the curriculum.
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Objectives:

Participants will increase their understanding of the fundamentals of independent living and 
enhance their abilities to make successful and smooth transitions to self-sufficient young 
adulthood. 

Components:

PAYA modules include:

Module 1:  	 Money Management
				    Home Management 
				    Food Management

Module 2:  	 Personal Care
				    Health Care
				    Social Skills
				    Safety

Module 3:  	 Education
			   Job Seeking Skills
			   Job Maintenance Skills

Module 4:  	 Housing
			   Transportation
			   Community Resources
			   Understanding the Law
			   Recreation

Module 5:  	 Young Parents Guide

Each topic area within the modules includes three sections:

1)	 Assessment – Helps determine learner’s skill level and targets skills in need of 
further development.

2)	 Skill Plan – Helps learners organize their efforts as they work towards each goal. 

3)	 Activity/Resource Workbook – Contains information and exercises to help 
develop or strengthen learner’s independent living skills.

training and materials:  

Training is not offered for this curriculum. 

The five PAYA Handbooks for Skill Development (Modules 1-5) are available as free online 
PDF downloads. See “Core Resources” list at www.caseylifeskills.org/pages/res/res_
ACLSAGuidebook.htm. 
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INTERESTING FACTS

Abstract:

the rent event
 
						     Skill-training curriculum for youth 
ages 16-19 preparing to live 
independently.

 independent living skill 
	 —	 housing

The Rent Event,8 a curriculum designed to teach youth the decision-making process of rent-
ing a place to live, is an education project supported by the 4-H program and is available 
free for all adults and youth to use.

The Rent Event curriculum has eight lessons plus instructions for two games. The curriculum 
is organized to correspond to the normal sequence of events in the renting process, and is 
presented in a theatrical theme based on the idea that renting is a happening or event. The 
theatrical characters in the curriculum tend to make mistakes and provide comic relief.

The Rent Event may be used in probation departments, community-based programs, resi-
dential facilities, and with other care providers. The curriculum is designed to be presented 
in an interactive group format that includes discussion, written assignments, demonstration, 
and homework.

Training is not offered for The Rent Event curriculum, but facilitators may access support 
through the local county Extension office. Materials include a leader’s guide with step-by-
step instructions to prepare each lesson and a member’s guide (participant workbook). 

The Rent Event has not been evaluated or listed in a registry, but meets NCJJ’s criteria for 
inclusion.

The Rent Event curriculum was prepared by the College 
of Agricultural Sciences, Cooperative Extension, The 
Pennsylvania State University, by Robert J. Thee, 
extension agent, Penn State and Sandra K. Rawls, 
former assistant professor of environmental design, 
University of Missouri–Columbia. Updated by 
Robert J. Thee and Jan Scholl, associate professor, 
agriculture and extension education, Penn State. 
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Objectives:

Participants will:

	 Build self-confidence by applying the decision-making process to the tangible 
situation of renting a place to live, and

	 Learn skills that will help them have a more satisfying first-time rental experience 
as well as prepare them for future housing decisions, including those relating to 
homeownership.

 
Components:

The Rent Event curriculum includes:

1.	 Decisions, Decisions (understanding the decision-making process)

2.	 Reading the Fine Print (understanding a lease)

3.	 Home, Sweet Home (selecting a place to rent)

4.	 Getting Connected (learning about utilities)

5.	 Are You Covered? (understanding renter’s insurance)

6.	 Playing the Security Deposit Sweepstakes (taking care of an apartment)

7.	 Do I Know You? (selecting a roommate)

8.	 Thud! As the Curtain Falls (inspecting and evaluating an apartment)
 
training and materials:  

Training is not offered for The Rent Event. However, the local county Extension office can 
answer questions about The Rent Event curriculum and how to use it. 

The Rent Event materials are available as free online PDF downloads. See http://pa4h.cas.
psu.edu/102.htm. (Look under the topic “Family and Consumer Sciences,” subtopic “Rent 
Event,”)

	 The Rent Event Leader’s Guide
	 The Rent Event Member’s Guide

 
Contact Information: 

The Pennsylvania State University
The College of Agricultural Sciences
Agricultural and Extension Education
114 Ferguson Building
University Park, PA 16802
Phone: (814) 685-1688
Fax: (814) 863-4753
Website: www.cas.psu.edu 

See 4-H contact information in Appendix C for a list of Penn State Cooperative county 
Extension offices.
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Endnotes:

1 	 Material in the ARISE Independent Living Curriculum profile was derived from the ARISE website www.ariselife-
skills.org.  (Information acquired October 31, 2007.)

2 	 BMR Consulting, LLC. (2007). ARISE Life Management Skills Instructor Training for Intervention/Re-entry 
Programs for High-Risk Youth. OJJDP Grant #2005 JLFX 0013: Final Report. Arise Foundation. Retrieved January 
3, 2008 from www.ariselife-skills.org/Home/JuvenileJustice.aspx.

	 Carocco,Natalie. (2007). Evaluation of the ARISE Foundation Life Management Skills Program Targeting High-Risk 
Youth in the District of Columbia. ARISE Foundation. Retrieved January 3, 2008 from www.ariselife-skills.org/
Home/JuvenileJustice.aspx. 

3 	 Material in the Casey Life Skills Tools profile was derived from two sources:

	 Casey Family Programs website www.casey.org. (Information acquired October 15, 2007.)

	 Casey Life Skills website www.caseylifeskills.org. (Information acquired October 15, 2007.)

4 	 Material in the Curriculum and Lessons for Attaining Self Sufficiency profile was derived from the Daniel Memorial 
Institute website www.danielkids.org. (Information acquired October 5, 2007.)

5 	 Material in the I Can Do It! A Micropedia of Living on Your Own profile was derived from www.caseylifeskills.org. 
(Information acquired October 15, 2007.)

6 	 Material in the Kids + Kash profile was derived from the Kids + Kash Leader’s Guide. Retrieved October 15, 2007 
from http://pa4h.cas.psu.edu/102.htm.

7 	 Material in the Preparing Adolescents for Young Adulthood (PAYA) profile was derived from two sources: 

	 The PAYA Handbooks for Skill Development. Retrieved October 15, 2007 from www.caseylifeskills.org/pages/res/
res_ACLSAGuidebook.htm.

	 Howard, J. (2003). A Guide for Foster and Pre-Adoptive Parents. Boston, MA: Massachusetts Department of Social 
Services.

8 	 Material in The Rent Event profile was derived from The Rent Event Leader’s Guide. Retrieved October 15, 2007 
from http://pa4h.cas.psu.edu/102.htm.
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